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Po the liembers of my Hearing Committees

Cxaative Dramaties fivrst intevested me as a vacreational
apsivity in my work with childven during a summer Park
Distxi¢t progrem. My bsskgrownd in drematics had quziiried
me %o ic¢ad a group of Junior High age ehildren in & performaac:
oriented program three years ago., Though the “production” was
successinl, the pressure put on the group through a seripied
perfermunce took much of the juy out of the aetivity for all
goncernsd. The following summey, I modified the program,
orienting it aveund improvisational agtivities eoncerned with
the adagiation of literavy materials %o a dramatic form of
pressntziion. This approach was more relazing and allowed for
much grzater originalily and fireedom. Through other programs,
I have used these techniques with different age levels from
pre=sg¢h:ol through sizxth grade in applisation of Creative or
Informa’l Dramatiss,

Duwing student teaching, I applied Creative Dramatie
technique to 8 variety of subjests and furthered my ezperiences
with techniques that I felt were paviticularly successful in
a more formal learming situation. On the whole, the younger
groups ¥asponded move ¥eadily leading me to believe that
Creaztive Dramaties ean best be introduced at an early age,
developing into a highly motivational teaching technique
througheunt the elementary schogl years. Though Creative
Dramatics may be used effectively in many areas, there is a wida
base of application in the Language Arts, Thus developed
the subje8t of my papers

Creztive Dramaties as a Language Arts Teaching Technique
in the Primawy CGrades

3 questicns will be dealt with in the three major sections of

the papesr

1, How has Creative Dramatvies developed in terms of educational
philosophy?

2o, Can Creative Dramatics be effectively applied to the teaching
of Language Arts in the Primary grades?

3. How shauld Creative Dramaties be applied to the teaching
of Language Axrts in the Primary gvades?
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Education is the fostering of growth, but apart
from physigal maturation, growth is only made
apparent in expression--agudible or visual signs
and symbols. Edueation may therefore he defined
as the eultivation of modes of ezpression. It is
teaching children and adults %9 make sounds, images,
movements, tools and utensils, £ man who ecan make
such things is a well educated man. If he ean
meke good sowmds, he is a good speakew, a good
mugician, a good poets if he can make good images,
he is a good seculptor: if good movements; a good
dancer or laborer; if good tools or utensils, a
good ezafitsman, All faeulties of thought, logiec,
memot¥y, sensibility, and intellect are involved

in sueh processes; and @ie] no aspect of education
is exeluded in such proecesses, and they are all
proecesses which involve art, for art is nothing
but the geod making of sounds, images, ete. The
aim of eduecation therefore is the ereation of
artists=-o0f people efficient in the various modes
of expression.

=<Herbert Read



SEGTION I

How has Creative Dramatics developed in terms of
educgtional philosophy?

For hundfeds of years, impariing knowledge was

predominated by a method of instruetion with the focus on

the teacher vather than the pupil. Today, ¥nowledge, though

important,; is not enough. Individuals must dewvelop ‘the skills,

the know how, 2nd the desire to use knowledge to further

both their personal well being and the advancement of sogiety.

Pure "knowledge,” whether loctked in a bosk oz in a human

mind, is of little value. As the philosopher Alfred Lord

Whitehead painted out, “Not knowledge, but the utilization

of knowledge is the aim of education.” 1
Creative oz Informal D¥amatics is & highly métivational

teaching technique or method whieh emphasizes the utilization

of knowledge in a way that is both natural and comfortable

to0 the ehild. It is the informal facet of children’s drama

which insludes the spontaneous dramatic play of small

ekildren, the guided dramatic play of older chiidren, and

the improvisational games which arise from the e¢hild®s

interactions with others and his environment., It is not
i

Geraldine Siks

sexipted or performed for an audience.

Barbaya E Intyre, @ﬂsgnégg Drama i the
{(Tiawcw, T1i,:Pencock Dubzighs G‘En



says of Ureative Dramatics:

Creative Dramaties stimulates a ehilds awareness.

It 2auses him %o learn; to leok, to listeny and from

this o see, hear, and feel, It strengthens his

sersibilities and builds a recepiiveness to the world -
af&wnd him < o the world of pegple, nature,things, - -
to mocds, beauiies, wenderings.

There has been some centroversy in past years over the
term "Greative® Dramatics. Theough the word "creative® is
perhaps ﬁaekﬂ@yed and overused; its implication is necessaxy
for %he,was1e,educatlonal philosophy on which informal or
Creative Dfamaties is based. Perhiaps this point can be
clarified by John A Hockett in*The Significance of Creative

Brpremaion? He contrasts two se@ts of words, each éeseribing

an activitys One set describes an activity which revalves'
around & cPeative orientztion and the other its antithesis,

orig aaiitya ingenuiity,; inventiveness, experimenitatinm
unlgu@nessa initiative; freshness, newness, and change

VERSUS

h&biﬁg eusoemg uralalng, routine, conformity, fig%dltys
?ep&uiuvveaesso memerization, and indoctrinatio

Thoughfs%réssing creativity may seem trite, the eveative
impulse is Both necessary and valuable and sheuld be kept
constantly in mind by the concerned iteacher. As John Dewey

of the valwe of ereativi’

eman

“Izabel Burger, |

SJOh“ 4 Hﬁ@k%ﬁﬁsﬁﬁh@ Sl§n1f1c&nee of Sreaitive Expfess ion%
: ’ & i(}ng ( Febi’.‘u&.ry '] 1915‘1 )P 1595550
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An individual is not origival merely when he gives
to the world seme discovery that has never been made
before. Every time he really wikes a discovery, even

if thousands have made simila ones before, he is
original, The value of a discovery in the mental life
ef an individuwal is thejpcontribution it makes to a
ereamively active mind.
Creative Dramatics promotes and utilizes the e¢hild‘’s powerful
Instinet to ™act out” or imitate. Playing is the most natural
form of activity for a ehild, allowing him %o relive and coordi ate
his ezperienGGS¢5 The major pgrtion of a child’s time is spent
in this essentially dramatic aétivi%y through active partieipatisn
§{playing) and passive absorption (watching television and movies).,
To a child, piay is not imaginary, it is a real part of life.
Though all people #eEs a child displays his impulses physically
through piay, while adults internalize them, This openness and
freedom make a child particularly susceptible to the teehnigue
of Creative Drama%i@soé
In every period of histoxy; pilay has had a significant puwr-
poese in iﬁterp éting and affeeting the lives of people, from
earliest childhoed imitations to adult rituals, The child®s

imitative nature was recognizned by Aristotle and discussed in

Imitation is natural to men from bidth, one of his
advaniages over the lower animals being this, that he is
the most imitvative §reaﬁu e in the worlid, and learms
first by imitating.

E:§hn Dewey, .

3 i930) P.25s,
The Edueational Policies Coum1351ono

c;f}t?uatien“andmChlldren_(NaYosColumbia University Press,

6 ‘ D o (%&Shingﬁﬁne uc . ‘ z ; .1 A P e LT T

Nel o Creative Dramaties in the “laserQ@QN Y.s David
Mexay CompanyG INE, , LO71) 5, 3,

?Arlstemleg gy © ans. Iagram Bywater (Oxfo d:0zfo d University

PW@SSO?962)P 28-29.
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The deveiocpment of more complex play pazallels the

develgpment and growth of the child. Plato in the

discussesz the great value of play o the child’s
developments
o ¢ » Ghildren from their earliest years must take part
in 211 the mere lawlul forms of play, for if they are
. net survounded with suech an atmosphere, they can ngver
- greyy up to be well-educated and virtuous eiiizens.
v Most majer educators of the world have vecognized this
basic inutinet vto Imitate or play snd recommended its utilization
as a meihiod ¥o teach and te learn. Comenius, Rousseaw, Hebayt.
Froebel, and Dewey, among others, knew of the ehild’s

drawmatic impulse and recommended its encouragement for

purpeses ef education.

Though in every field the basic groundwork has been
develgping fer centuries, sevezral educators have contributed
SPECIFICAILY ‘to ‘the develecpment of Creative Dramatiecs as a
teaching teshnigue - Rousseau, Frogbel, Pestalozzi, Sheldon,
Caldweli, Dewey, and Ward. A discussion of their individus!
gentPibutions displays the develcopment of Cyeaitive Dramaties
and the philosephies b&hind its use as an educational

techniqus,

[—~X =1 -3

8?1&%0 5

Wi Tk o, tyang. Allan Bloom (N.Y.: Basic Books Ime.,19068)
« 102,
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fousseau felt that a child’s early education should bz :ae
almost entirely of play. Repression should be prohibited

except when ¢oneerning destructive or violent activities,

oo

In hiz Book Emile he said:

Zove childhoods promote its gzmes, its pleasuves,its

dolightful insdinets . . » Yyou must consider the man i

#@ ghild and the child in the man. Nature desives

ahildren to be children before being men. If we Ttry o

Borvert the ovdery, we shall produce precocious PFruits
:ich will have neither zipeness nor taste, and wiil

goon g8 bad « . o Childhood has its own ways of

gaeing, of thinking. of feeling which are suitable to i3

xiothing is less reasonable then to substitute our own.

Thus by the age of twelves

Jork and play ave alike to himp his plays are his
spupations and he sees no difference between the two.

i+ has veached the maturity of childhood, has livad a
¢kild®s 1life, not gaining perfection at a cost of his 9
} nplness, but developing the cne by means of the oihar.

o fas G >

Froabef foiiowmd Rousseau”s exzample and put his ideas into
aeﬁleng setting up "kindergariens® to provide simple self-
activity and self-ezpression.

Play is representative of the inner = a representation
¢# the inner from inner necessity and impulse . . .

The plays of ohildhood ave the germinal leaves foy
ail later lifes for the whole man is developed and showrn
in thesey in his tenderest dispositionsy in his inner-
most tendencies., The whole later 1ife of man, even %o ii2
moment when he shalliéeave it againy, has its souree in %! is
pariad of ehildhsed,

5.

Pestalezzi’s gread emphasis on sound early development and ed-
ucation of the “"tetal” man contribuited greatly to an eveb=dev:-

9 Richazrd Couvriney, Play. Drama & Thought {London:Cassell &Co
10 Led., 1968)P.20,
(BAltinore,

E.Ro Nhﬁrm ® :
Md, sWarwick & Yov
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signiiicance of oral expression and urged usage of simple
improvisational activities as a technigue for teashing langu: ge,
The Pavker Seheol eontinues to utilize the teechnigue of
drazmatization in 188 eu?fi@ulume=§2

2ldwell Coek in the P - {1917) made the earliest

statensnt gencerning Creative Dramztics as applied to educati shn,
He emphasizes three poiniss proficiency and leazning come

not fzom ¥eading and listening but from doing and experiences
good work is more often the result of gpan®aneous effort

and f#e2 interest than of &ompulsion and foreed applicationsg

and the na; tural means of study i in youth is playoi“ These
statemsnts rewsin as the basie foundation for the philosophy

of Crézsive Dramaties.

JéhﬁzDewey°s eoneept of progressive education was a majo:
impetus in- furthering the educational theories on whieh Creat: ve
Urematics ave baseds Dewey®s iab school at the University of
Chicags began experimentation with child-dentered activitvies
and le&”ning processes in i896; Dewey stated of his philosepl s

b ”%he primary root of a1l educative aotivity is

%h& instinetive, 1mpulslve attwtudes and acvivivies

0% the ehild;, and not in the presentation and appliestior

of external maiterial, whether through the ideas of others

o th?ough the sensesg. and that accordingly, numberless

spentaneous aetivities of ehildven, plays, games, mimie

efiovts « » » ave capable of educational ; gﬁeg N}y are the
foundationsstones of educational method,

1z Siks and Dunningion, Chil
3 Galdwell Cook, The Play |
Siks and Dunniz
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The magazine based on Dewian philosophy, *“Progressi’s Edueatio: ,°
based its Janwvary 1931 issue on Creative Dmma'tiesff’
Contridbutors from all over the ecouniyry atiested o the
increased use of Creative Dramatics., Representing the officia:
view of a national assoeiation of education, Creative Drnamztie:
was formally recognized as an accepiable educatioral touk.
-W@niffz%éd Ward®s writings and hez work in the Evancton Pub.:
lie S;g,}zgafis ‘g2nd at Northwestern University contributed major
pringiples and theories, Miss Wazrd rvecorded her thesries and

procedures in |

2z, published in 1930,
which gonteins about mwachalf Creative Dramatic teelnique
and ggzewhélf formal production technique. She expaided her id:asg

on Creative Dramatic technique in 1947 with the pullication of -

Though she retired in 1950,
Winifred Ward has eontinued to make significant cintributisens

in the avsa of Creative Drzmatics through conduciing werkshops

and lectures and editing a collection of materisls suitable fo -
dramatization.

As edugational philosophy has developed i4 the last
two hundred Fwars with emphasis en the adapiting of curriculum
to the needs of the ehild, so has Creative Dramatics developed
as a means of adapting a teaching method %o the needs of the

#hild, GCreal educators have realized the powerful instinect

L R AR

13 sixs end Dunnington, Children’s
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of ghildren %o piay, to imitate, and to learn by doing so.
& natweal form of instrustion, the one to whish the child wi'l
be the most recepiive, is one which will instruct Hhwrough

this instineitive impulse o play==Creative Dyamativcs.



SECTION IT

Can Cy:ative Dramatics be effeetively app Fed to the tea@h,ng
of Lan“uage Arts in the Pflmary grades?

socChiidren are creative persons, not scholiastss they use
langugzize as the artist the world over and in all ages has
used hgs medltme not as an end in itself but as a means Tfox
‘the @Xﬁ?assi@n for thought and feell ing. ILanguage in itself
they sensge, is comparatively uni mportamt° if the wision is
steady and" the fee11ng true these will find their proper
outlet. The atitention is never on the worg itself, but on
‘the feyce ih& creates the woxd,

Hughes Meayns

Language Arts are the fools used %o communicate with oth- v,
Generally speaklngg they are listening, speaklng, fead..ng9 ans’.
vrltiggo Th@se four skillg cannot be taught 1ndependentl o
for they ere communication skills linked under the study of
Languggé? ?huso they are intertwined to a great degreses
developaent in one arey leads to the development of another.

To %hié l§s$ may be added the fifth skill of playing or écting
out, Creative Dramatics is a medium which has the ability to
wify the Language Arts skills into one experience. This may
be used as the binding thread throughout the study of Language

| e 3
Aris, meking the utllization of Creative Dramatics very effect ve.”

DO

33&?%&?@ Malnﬁyr@Q:W;




Crentive Dramatics approaches the study of Language
Arits witi the attention not on the "word” but the forece behind
it throsgh simulation of life experiences which regaire
communigation, It is a very effective and powerful method
with which %o pracitice language Arts skills in the mos%
natural way, thereby adapting the learning of <the skill %o
meet the specific needs of the ehild, Creative Dramatics
transfexz the impulse of the child %o play and to imitate %o
the study of Language Arts, the skills of which can be
leathed most effectively by practical erperience and usage.
Rather than having the child imitate a teacher, a record, or
a boock, ne is allowed to apply all of his erperiences into
the proesss itself resulting in a highly individualistie
learning experience, |

The philosophy of the study of language has changed
considerably in past years., In the past, teaching of language
emphasized the CORRECT wuwe #f words., Today, teachers want
%o ‘teach both the CORRECT and EFFECTIVE use of words., There
are ceritain prevalent misconceptions about the teaching of lan-
guage, First, that language rules are set. The purpocse of
language is to communicate effectively and efficiently: there-

fore as ‘times change, it is necessary for language to evolve
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Tha teaching of language; as any other subject. should
be ereatively oriented, This can De accomplished in several
wWaySo “"f@ssxng divergent rather than eonvergent guesitioning
and u%iliaing open=ended situations are effective ways of awvo ding
questicns $hat demand one right answer. The teacher should
encourage Selfeinitiated\dgséoveries and new ideas, Successy
rathe? than Zallume, . whenid be stressed through new and
differsnt “esulis. Above all; a child®s individuality must
be respected:

Creative Dramatics provides a medium in which these
general g@&l@ -are poss:.bleo There is no Tight way o

dvang

i bne

1B, Use of Greaclve Dramaiies allows a child the

most ‘pe¥sénal form of expression because he is communicating

5

with his wholée self, thus endouraging him %o learn and disgovs

indepéhaéﬁ%i#s There are always new and different results dealopin

'

use ¥¥ thée skills of construttive eriticism and self-evaluati. n.,
The job of the Language Aris instructor is three=fold,

The teachéd must be sure thad children learn ceriain knowledge

and skills, that they develop a goed atititude tdward

this leavning, and $hat the eenditions are set that allow

‘these gcalé't@ take place. Speegifie Qﬁj@e%ives mus+t be

set as.well, As siated by Ethel L. Hatchet and Donald H. Hughes

inZ
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following must be included:

I Each ¢hild needs to aequire the following necessary skills
iavoived in learning to use ianguage effectively -
#g, T listen effectively for different purposes
§%g Ts speak effectively in many kinds of seeial situwaticas
2, To read effestively for many different purposes
%*d, To spell aceeptakldy
®e. To write legibly and with ease
%, To leain corvect word usage

*g, To use capitalizzntion and punctuation effeetively
#h. To use grammayr effectively

£, To use referenge material well
5o To use word forms correctly

#parsicularly related
to Primary irades

IT

;séﬁaage faeility which
allows him 5] pathevpate cempetent 1y and withsut feay
in the society in whieh he is a part. The skills listed
in Objective I should be obtained in such a way +that
their use ig no¥mal and natural o the child. Language
gannot be used under excessive negrtive pressure. When
tensions build, speech is the first part of the human
system t® break down. Communication skilils must be
taught in a relaxed atmosphere.

ITT FEach child needs to be able to appreciate what is
significant and beautiful in wrrititen and spoken language.
This objeetive includes the creative nature of language.

IV  Each c¢hild needs to find sueh satisfaction in his ezmperiacses
in the Language Aris that he will eventually develop the
desire to gontinue in active study for the improvement o
nis writing, speaking, and reading afiter he completes
his formgl education, This objective encompasses all the
others,

Creative Dzamzties binds together the study of languags
Avts through a method of active participation., The learming

of the negessary skills of language Arits ave applied in a

ocoo

8

Ethel L, Hatechett and Donald H, Hughes,

the Ei _School

Teachi
LORen LTy teach

(N.Y.: The Romald Fress,
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way that allows for individualism and eveativity.

Through development of these objeetives, a teacher
nust be gonseious of the various levels of communication =
the egpervienee level, ‘the verbal level, and the eoncepival

1eve1;9

The experience level of communigation is total. I
involves statements, guestions, gestures, facial expressions,
voeal inflegtisns, sights, sounds, tasies, smells, and #ctil:
s%imulaﬁioho The sendey and vegeiver ave expeviencing the to-
“tal prosess Hogether. On the veyrbal level, communieation
takes plage without the bond of ¢ommen gxperieneeo%hereforeg
more deseriptive words must be usedg'”The sender must mateh
word symbols from his own experience that the veeceiver gan idens
tify and undersivand, Communicatiion on the eoncepiual level
involves an assumption that there is knowledge of the subject
in the sense of total experience and the receiver has the
ability. to t¥ensfer this knowledge and apply it into cencepis.
The reeeiver must have the negessary information to avoid sxtreme
confusion, (See Figure i)

In all of these levelss ¢ommon experience is neteéssary

for £ull wmderstanding, Creative Dramaties 1s a medium

whigh provides the glosest thing to actual experience.

o

9 James A. Smith, ¢
?ﬂ29o
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communication in the wverbal
node - the assumption is mede
that the receiver has obiained
a cartain lowvel of knowledge

verbal mode - assumpiion
of knowledge and the ability
to transfer knowlsdge
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This perticipation on the part of the student increases
his undersvanding and aids him in the various levels of
commur:isation. {(See figure 1)

Utilization of G reative Dramatics in Language Arts
study is highly effective, allowing the student %o
simulate real life experiences which involve the use of
communication skills, Documented studies have been conducted
that prove Creative Dramatics effectiveness as a teaching
technigue in general 4gzvelopment and specific skill areas.
Among these are Lessie Carliton’s study of the improvement
of elemzntary school reading skills through use of Creative

il

Dramatics in 1968, studies by Barbara MecIntyre in 1958

and Pawl Ludwig in 1955 that show improvement in ariticulation

and fluency of speeehc12

and John Tucker®s study in 1971
that surmised that participation in Creative Dramatics
develops reading readiness beyond the normal maturation
level.13
Creative Dramatics stresses the totval growth of the indi-
vidual affording the partieipanf intangible self=develop=
ment along with conceniration in a pariticular skill area.
James loffett states ten of these more intangivle ideas of

i

1% jessie Cariton,
’ t {Columbus, O
12

MelIntyre, G
*3 Ibid.oPo3-k.




=8

of self development when he summarizes the benefits of the
application of Creative Dramatics to the atudy of lLanguage
Arts in the primary grades:

i. To promote expression of all kinds, movement and
speech harmonizing and reinforcing each other.

2. To limber body; mind, and tongue,

3. To begin %o single out the verbal mode from the
others and thus activate speech in particular.

4, To forge drama into a learning insirument for
continued use throughout all grades.

5% To make the first experience in swehool with language
fun and meaningful in children’s terms,

6. To habituate children %o working harmoniously in
small groups.

7. To further peer socialization of a learning sort
not usuwally possible inside of school.,

8. To develop in the more familiar mode of dramatic play
those characteristics necessary for the less familiar
process of diseussing, such as attending, responding,
1nceract1ng, and turn caklnge

9. To exercise and channel emotions. 4

0. To begin to formulate the process of critical thinking,

As stated above, personal development ig also a goal or
objective of Creative Dramatic activities. Perhaps it is not
as easily evaiuated as correct use of punetuation; but all learning
activities should help %o prepare a child for life by
providing éxperiences that will help him %o develop individuwally,
socially faostering undersianding and acceptance in a positive
manner.

James Moffet’s ideas on application of Creative Dramatics

cover a broad range of development. It promotes “expression

of all kinds, movement &nd Speech harmonizing and reinforeing

each othe¥:® The developmeni of the spoken word goes hand

in hand with the development of other communication skills.

oo

14 Tbid,, P:3,
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Agtivisies which cause a child o limbeyr ® body, mind, and tor zue,*
will bsuefit him in other ways as well, developing all of
the communication skills interdependentl

*3ingling out the verbal mode from others® and "acti-
vating speech in particular” develop flexibility and fluency
in thouzht and speech., Flexible thinking allows a c¢hild %o
adapt, c¢hange and redirect his patitern of thought, thus produe ing
agility within the thought process—=the ability to accept®
a new idea and move with it. Fluency allows a child %o
see meyy possibilities in one situation and the many solutior =
t0 one wuroblem,

As in any other area, pariticipation produces betier
results. What better way to learn language than to use it?
Through the use of improvised situations, Creative Dramatics
allows & child to develop skill in expressing ideas,

Soa

[-la

al gains from dramatization include group work and
peer socialization as well as a unigue way to develop the sén-
sitivity and understanding of an individual., Creative Dramati :s
is a group activity., The child must leavn to work within
a group, expressing his own ideas in a communicative fashion
while listening and accepting those of others. The need for
sensitivity to sight, sound, “wituee, Suini, thought, and feel ing
constanitly demand a child to be observant in Creative Dramatic
activity. The child must recall from his own experience and

o

apply and organize these experiences in the dramatic situation.



This retention of human experience causes a child to gain undei-
standing. By taking on another identity, & child begins
o undérstand other people begsause their thoughts and feelings
are constantly at hand,

Cfeative Dramatics provides the child with an smotional
outlet whiGh proves to operate in @ construetive rather than
a destructive manner, channelling his emotions intoe activity
through rhythmic movement, pantomime, emotional and physical
exercises; as well as dramatic conflict. While wmeleasing poter:=
tially destructive emotions--eruelty, anger, frustration,
depressionssthe ehild is relating these feelings universally
to all other humen beings, as well as experimenting with
ways o deal with them in an acceptable manner, 15

Creativity and originality go hand in hand with the
appligation of Creative Drumaties, The individual gains
confidence in his own ideam, A&s Geraldine Siks deserives
its “GCreative Dramatics allows the growih of an individual
spivit within a group05 This ereativity and originality
are innate %o'some degree in evarycne, They are neecessary for
one to live & full, vieh 1ife and the concerned teacher shéuld

cultivate them to the utmost degree. Knowledge and skill are

23 iz ety

'9 Ieaver Burger, Creasive Play




net encugh. They must be appliisd o ?aeogniz@ and sclve
problemg. This reguires creativity. Albert Einstein
recognized fhe neces 3?%3 of ercative thinking in selence

when he wrete:

“ )

The ners Tormulation of 2 problem iz often more
gagential than iis ao whion, w%%ah wmey be mersly &
mathenstical or ezperimenital exill o nese

new %&@3%@@&*9 new possibiliities, o regarsd old
problens from new angles regquives croative Imagination
and makes real advanoementd

5 ot
LB

n

.",
28
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cengnts in selence,

-

akly, throwugh all planning and tesching, the instyueier

- 2, 2.

of Creative Dramatics must realize the powerfu

=

ingTrument

3

whioh he a7 she conbrols, Oreastive Dramsisics simulsies 1ife

ihgeld, therefors, the istcher has & responsibility o

.>.

endenvor o develop ivn ooeh shild a sound “morsl® atviitude.
Ty T U S S S Py, el e LT T 5
Through the materisl wsed, ithe lteachey may express high

FnSe £ % o o e i ks Eoun g an . e T 2 N 3 e 2 e
athlazl and movel standesrds: helping each child o develop &

vhilosonhy by which e live. These oxperionces may silow
g child the realisstion of things fer move glerious and
great then theze in his immediaite sphere of life. It is
the tescher’s vesponeibility to allow the ehiid the best
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SECTION IiT
How should Creative Dramatics be applied %o the teaching of
Language Avrits in the Primary CGrades?

“Play is a spontaneous expression of the fundamenital wishes and
interests. Freedom of movement and rvelative absence of artificial
restraint are essential 4o the fullest enjoyment of playful
activities, Too much supervision and conirol may defeat the
purpose of play itself... However, 2 cursory examination of the
.situation reveals that children do not know how to play witliout
training and direction... A sertain amount of direction and
control is inevitable. It is not a question of leadership
versus the absence of it, but the kixd of leadership.

Mertin and Ester Neumeysr

The language Aris curriculum should be geared to the zeeds,
attitudes, and interests of the considered age group. In the
primary age group, play is an exiremely natural for of aciiviiy.
Creative Dramatics provides the transferral of "play” to &
formalized learning situation, making it highly motivational.

Jean Piaget and Carl Bruner agree that language develoment

anzuage Avree,

parallels the development of the thought process,

therefore, is a critical avea of study for +the primary age shild

to whom the verbal mode of expression is relatively new., Programs

of instruetion in language develop cognitive skills at ¥ same time

as languzage proficiency. Creative Dramsitics may be effu:tively

applied %o the study of Language Aris, developing commualcation

skills to the highest degree in the mos® individualisfie uay possiblie,
General characteristics of the age level must be cendidered

when formulating any course of study. The following conslderations

must be ‘taken into account particularly when dramatic activity is

considered., dJanet Goodridge lists the following in her hook,



Creative Drama and Movements

i, The age and/or stage of development/characteristics/
and interests of the children. As in any subject, in
drama the teacher needs to estimate the child’s potentials
and abilities and to demand work and behavior which are
relevant to them at any stage of growth-by watching and - -
evaluating the children®s stages.if growth the teacher '
can select new challenges which will continue to stimulate
'progress

2., The particular needs of the class, physical, mental, emotional
and social,

3. The ability of the class: in understanding movement and
speech, .. It is important to start well w?thin these
abilities. The success of drama also depends on the quality

f the children s thinking and creative response.
(See Figure i for detailed #1,2,3,)

L, The previous training of the classg (whether formal, informal,etc)
Are they used to pariner work?

5. The available space-~certain activities may require a large
empty‘spaceo

6. The use of other fagilities and equipment--record player,
tape recordero etc, )

The ggnaral characteristics and interests listed:in Figure 1
make a coﬁgse of study particularly susceptible to Creative Dramaticsg
First, bec;uée play is "real” to a child of this age, there is a
lack of inhibition and uneasiness for the most part about partici-
pation in dramatic activities. Children of this age are action oriented:
they learqlmorg through physical activity and participatiqn than
through paésive<activities, Creative Dramatics allows the child‘s
undevelopeﬁ vocabulary to expand in the best possiblé way--through

actual uée and -experience, It encourages him to try to express

on @ ey

i Janet Goodridge, C
P U6,

nt {Boston: Plays Ine., 1971)



FIGURE 1

Taken from Crestive Droma
Pilays

General
Charnecteristics

Needs, invites and
accepts guidance.
his own w

Likes %o do a thing
vy DL also likes
to conform and please

adults, Is eurious, Has diffieuTty
distinguishing between fantasy and
reality. Gr&du&lly draws nearer to

the world of weality and lawsg withdraws
from f&nt&aﬁa although fantasy

is stilid present.

The aim is %o assist

confidence in speaking.

Speech should flow

from activity and from

havang somethxng to
communicate. Do not expect

to hear everything that is said,
By now voeabul&?y should be adequate for
him to ge® what he wants but
linited £6> expression o
feeTings and thoughts

Interests

Likes o have
posessions.
things,
Interests centep
on himself and
family. Lives
in the present
Imitative play.
Interest is

in doing.

Collects

Movement

Iz poised and
controlled. Marked
interest in stunts
and skills, Proud
of dexteritit.

Very active. Can
maintain a position.
Can achieve simple
movement patvhways
Bnjoys aotvive outdoor

games, ExpTOEes
physically,
~ through movemeny

drama wiikes pleasure
in unders%mnding
”blgg small and grow®
estc.

Brief Commenis on Drama

¥ork in Sechool

Use gsounds as stimuli the child enjoys and wants %o
make., Needs time beat, simple repitition, climazn
and de-climax in accompaniment. Avoid audience. He
needed in dlstingulshxng fantasy and reality. Likes
"being® things. KXeep s¥vories whort but have much
novement within., From approx1mate ly 6 yrs. on
pagtner work is possible - action and reaction. A%
first easier %o let them choose own pariners. Leade
will emerge. Sense of progressive seguence develoss
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PWORE 27

Snpdvicy

Experienecs du feeling
spd baing tress,
birds, and wind,

Record: SURPRESE
STHPRONY by
Hayda.

2 Phe American Theatre Agzociation, &&Wﬁ%h
€ﬁirmiﬁ$n£wp ﬁl&%am&s Aipbans Asgociatd

AREATTNE

CREATIVE HOVEME

-Motivetion and Method

Biscussion K
9 8OmE trees whoge brmnch@u @tr@meh @ut»

ward and upward. 8Stand that way. These

treas have leaves that twiet and turn and.-

¥wlld,

Wame eome trees whose branchas drape dowa~
ward and out, Stand that way., These
treaes are @ver gresn because thelr leaves
do not £8ll.

Wt keeps the twes from falling over if it
ie bumped or blown? Them what part of ue
will have to hold to the gronnd when we
are trees? :

Agolen yolaes

Yow decide, please, which kind of tree arxe
wvou? Are you full growa and aturdy? Are
wou tiny and fraill and new? Wnere do you
live? In the forest, Batkyzrd, park or
ovchard? What do trees say to one ancthex?
To the wind? Do trees talk to birds?

#r what kind of #ird are you? Do mother
birds awer leave their nests?

Or are you the wind? Just a breeze? Do you
ever stir up an angry storm?

Play mueic and demonstrate briefly

~ adey participates with group.)

Is 1¢ a sunny day? Axe there birdz restiag
in you Dbranches?

= Prdnary.

CM~1

Back child selects his self-gpace in
Toom and expressas hie vole,

Divergent veactioas to elementa s
suggested, by digcussion and music,
Free arm movements &8 rooted trees
sway expressively,

Birds £lying, soaring, nesting,
Wiak whisperilang, flowing, swooping
through trees.

vialsgue sptional,

Husmor very possible.

Effore toward characterizations.

(CoONT*D}

am Rmt@ and %Mﬂ,n
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@,ﬁa @ jmikwtmw-k
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through beginning with this medium, which imvolves sersory
work which is later transferrable to more directly related
activities, BEach lesson ghould begin simply, such as walking
to a drumbeat, When the chiliiven are relaxed, “he rhythm shoul:l
be changed, evoking a change in mood., The insiructor should
then pregress to walking withowt a drumbeat, invelving a
change iy mood such as: walking on grass, ice, hot sand,
snow, et¢, Transitions between activities should come naturally
always nllowing the participants time to think bafore they
continue,

Next, the teacher should introduce movemen’ paired with
music, This #tep involves the transition to CLEATIVE MOVEMENT.,

Give om Roots an

by The American Thestre Association

contains many possible "lessons” that can take place in the are:.
of Creative Movemenit, {See Figure 2 for Sample Lesson and
Appendix 1 for suggested music list) Other ideas for

Creative Movement exercises are limited only by the imagination
Exercises are often more successful if & degree of progression
is included. The leader should be ready %o introduce new
elements. If the situation involves nature-=the leader should
introduce a change in weather or the appearance of a pre-

datory animal.

(=2

Creative Movement, like all Creative Dramatic activities,
should be analyzed within the participating group afier comple-

tion of the activity., Isolation of particular elements
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FIGURE # 3 7

Activity

Plraworks e the failr

Becord: Piwvguorks by
Straviasky

Buggested Art Folicweup:
Finger painting cf
£lreworks.

Marionattaes,
‘Becord (if desired):

The Faatastic Toyshon
by Boassind

R

~Primary-
. e CH-3
- Motivation and Method ' BExnected Behavior

. How msny of you go to the faiz? Do you ¥FPluant verbalization from many
stay for the fireworks? Where else =  of children. "

. .ap: have you seen fireworks? Which one

was your fevorlte? Dow many differ-
- ent kinds of fireworks have you seen?

" Poday ¥ have a record that makes me Exeltement. Ewxplosive movement.
think of flreworks. I am going to Exploslve sounds.
play it and you may wmove about being Suddem jumps, hops, and spins.
your ovmn favorite kinds of flreworke. Portrayal of fizeworks flowing
: dowmward by use of arms.

. How m&ny of you have ever played with Attempt 2t contrasting wmovement.
puppets? What kind? (Hand puppets,

string marionettes.) Sema luvoived in slumple free move-
Today we are golng to pretend that we ment without grasping concepts of

ere marionettes. Can they move &s atlffness and string comntrol,

we do? UWhere can their bodies mova?

{Bibows, knees, ete.} Bsw do they Surprise at suddem collapse.

wmove? :
Devalop opposite idees of stiff and limp
Bave children git oo the £loor 1limply Interest im belng operster who

until teacher pulls strings, then move  controls partner.
1ike marionettes stiffly until she
drops them.
Discuss and repeat.
Baly off and let them tske turms mani-
pulating partnexrs.

The American Theastre Associstion, Give Them Roots snd Wings.P.38,
dak7,
28 o
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gimuliar.eously with motor play. The teacher should have

the children move theiy fingers as ;? they ares playing a

piano, writing a letier, snowflakes;fallinge They should

move their feet as if they are: walking on sand, slipping

on ice, falling down., The <teachey should initiate discussion

as o how each of these movemenis €iffer and why they differ,
Pantomime evolves naturally from Creative Movement.

Purther work with mood and motoyr play is possible <through

this new medium which initially siresses individual work.

(See Figure 3 for sample lesson from Give Them Roois and Winzs!

Group work develops through the interaction between ‘the two
children. When children are comfortable in pairs, the teacher
should begin to add more people o ‘the situation, as the more
people involved, the more ¢ompler the interaction.

Spoken improvisation adds the element of the verbal mode,
Simple, uncomplicated situations are ‘the basis. Those situaticas
that ave familiar %o ‘the child avre the only ones that can be
alistically porirayed at fivst. 4L child and his brother
searching for a lost shoe is more easily played than an
adult arguing with an employexr.

Situations which involve a problem, conflic,
or interacition of some kind allow for more creativity., Analysis

of vesulits should continue. {See &ppendix 2 for sample lesson)



PIGURE %é
Activiey

SensoTy cxperiences

- dealing with dmegi-"

eary objectas.
Zmphasie on asight,
taste, swd touch,

Plapeine dn the
sandbox. '

Poam: MY SANDBOY
by Val Cam&uiah
Wilcox. '

-
% gne Americen Theadd. fusceimtion,

"

AREA THO
. SENSITIVITY

Horsivasion snd Mathod . -

Wy ﬁ@@ﬁﬁVﬁ

Sand onr my towsve afd in my bair,
C.Send In my.mes, but I showld carel

Between 3 toes down in my socks, .
The gar- 18 grand in oy sandbox,

r..£e’s nothing else fouwd anywhere

_ shat builds my castles fine and falr
of heasvy bricks and massive rocks
Like molstcy sand in my sandbox.

Kave chlldren remove shoes for fun,

An you listen to the poem, how dees your
mouth feel? Mow do you get the ssnd
out of your halr?

Do your toes squiggle in the dry sand?
How do they feel in the molst sand?

Will you bulld a low fort? A tall castle?

¥hy do we wet the sand for bullding? Do
your fingers like the wet send? Does the
sand smell different when 1t is wet?

How de you feel in the sand in the fun sun?
Are you sad or glad? Are you bysy ax.
tired? a et

»
i ]
-J—-o"zi‘

o

“

65

. Give Them Roots BUx Wings P.65,

=Primayry-
§ =2
Pzpected Behavior

Em@&rimenaation with freedam of

bare Coes.-

Bach child estsbiishes his “ssnd-
‘Boz" in his own self-space cver
the floor, or chilldren may be

© tesmed to encoutage p&rticip&tion.

- Divergent imagimary &Qtiv1ﬁ¢éa,

many postures of standing, kn@@lw
ing, etc.

Pacdal expressions of distaste at
sand in mouth and eyes, Satlsge
faction at bullding casle,
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Sensitivity is another area which may be isolated for
special attention. Through work with the uses of the senses,
children become more aware of them and begin %o use them and
porirvay their use more realistically in Creative Dramaties .
situations. The Lesson in Figure 4 deals with a sensory
experience., Following completion of the lesson, the child will
become more accuraite in the way he uses “sand® in a given
situation because he has analyzed it carefully <through the
activities,

The element of characterization may be introduced a%
this time. Characterization contains three levels:
action, manner, and reason. The development of these levels
takes time. As <the action level becomes woutine, children
will become conscious of manner, and the:n reason., For example,
& carpenter is building a houses

action = hammering, sSawingpe..

manney - is he tired7cold?angey?...

reason - Why is he building it? wants to? has ©0%7,..
Teachers should not expect specific responses because each
child’s response will be different. Encouraging the original
response, ‘the one which requires thought rather than copwing
& classmate, builds self-confidence and & sense of appropriate::ess
in relation %o the situation.

£a
7l s s s
If ¢he presseding activities are successfully developed,

|
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now told by the story idtself. 4t fivet, The teacher way

neat Lo serve 28 5
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TERTTREeTT U0 ZAVE TN arimenlERvLon Tiow

Story is

w

(]

Story is
Childéran
diplia a%

ALt B 2
T

@

Cariain storvies are more easl
Those with great dependence on ong elsment; suceh a8 setiing,

dislogue, ov intel

charspter motivat

Childeren 3

on dramatizing
16 z@@ﬁ cly incorporating
%@?f meterial

s Lunhaw
TOAG DALY
v drematlize.
Lo ineliuds

sate piot ave difficult to drampilize. Sitrong
fien with & simple dislogue is more affectively

& <

B?@S@ﬁ@@éa {See Appendin 2 for listing of stories for

-

ﬁf&m&@i snhion, including those from bassl readers)

ter, the ¢bhilidre

ghould allow then
sueeesstuliness of
4 for evaluetion

Aeting skill

n may sugeest stories to drematize, The teschar
o attempt the dramatization and discuss the

the perireysl vpon completion. (See Appendix

teehnigues)

of various sar isip@n ;58 should never Lie
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evaluated, Some childven will be more talented than others in
this area but no acknowledgement of this proficiency should
be made, The purpose of Creative Dramatics is not to produ:se
good actors and the teacher, through her attitude, can make this
clear. Aoknowledgement of the more talented partiecipant e
inhibit the others participating and defeat the purpose of :zhe
activities eompletely.

The attitude of the teacher in Creative Dramatics
is extremely important. Unlike many methods, Creative Dram:ities
is not a teacher-centered activity. The focus is on the
student. The more effectively the teacher does her job, th:»
less she will be moticed, allowing increased independent
work on the part of the student. From Lao-Tse comes a poem
concerning a good leader. The gualities enumerated
apply perfectly to the role the teacher using Creative Dram .tie
activities ghould take:
A leader is best when
People barely know he exists .
0% .28 ghod when people hey him and aeclaim him
Worse when they despise him,
They fail to honor people
They fail %o honor you
But of a good leader who talks little

When his work is done, hig aim fulfilled
They will say, *We did the thing ourselves.”

The demands placed on the teacher by the inclusion
of Creative Dyamatic technique are more stringent than might
be expected. The instructor must prepare a syllabus because
&hough Creative Dramatics activities may seem unstructured, in

reality they are disgiplined freedom. Creative Dramatics



activites require a focal point both in broad objectives and
those of individual lessons., FPor 8reative Dramatics to be usad

effectively, the inst¢ructor can

not become sloppy in
planning. Each lesson must contain specific objectives, both
immediate and long range, (See Appendiz 2 for forms and
specific examples)

Methods of evaluation are necessary for general Creative
Dramatics methods as well as those related specifically
‘to a particular subject area, Janet Goodridge gives a broad

teacher=student evaluation form in her beok,

Creative Drame

2d Movement s

CHTILDREN'S INTEREST

Are ‘they interested?

Avre they asking questions?

Are they continuing drama work interest out of the
classroomy out of school?

Do they bring things from home to discuss, show, or use
in drama?

Are they pleased to show their work to others?

PHYSICAL ABILITIES

Is the child rigid or flexible? Has he adequate resilisn«e
and control in his movemenits?

Are there any body areas he oould use better or more fulliy?
Does he hava an increasing awareness of movement possibhiiit
and a growing ®“movement wvocabulary®?

Are the ehildren using space welle-- not bunching--using
changes of direction easily and without collision?

Does he have an increasing ability to improvise spentanesusly
and formulate clearly?

Can he compose alone or with others a short movement
seguence?

Can he *earn and remember a movement phrase?

Can he hsndle materials and objects in drama well?

ies



EMOTIONAL EXPRESSION/REACTION

Is he secure/insecure, stable/unsiable, calm/iense,
friendly/shy, anzious/selfconfideni?

Is he dependable and independent in his work?

Can he adapt easily %o different stimuli?

RELATIONSHIP WITH OTHERS

Does he talk and play more easily with other children
and aduls?

Does he work more @ooperatlvely9 more sensitively with
others than he used ©o?

Does he contribute to group work?

INITIATIVE/IDEAS

Do they show initiative?

Do they work with good conceniration when alone or
undirecited?

CGan ‘they choose their activities and/or roles in drama
work easily? _

Are ‘they absorbed in their drama work?

If signs of leadership are evident, how is it galned
over the other children?

THOUGHT/LANGUAGE/LISTENING AND OBSERVING

Is his use of wovds adequate or above average?

Can he %a2lk easily with adulis?

Does he follow SpOkéﬁ/ertten directions easily?

Can he listen with understanding?

Is he able to recognize and move %o simple rhythms and tuies?
Are his powers of observation improving?

Teacher’s technique must also be subject to evaluation. Success
in Creative Dyamatic activity should be readily evident,
The teacher should ask herself the following questions:

TEACHER PLANNING

Are the children'’s physwal9 emotional, mental; creative,
and social needs being met in some measure by drama?

What opportunities have been made for exxendlng experienem
in sp gfie areas--such as movement, paniomime, etc.?

What has been learnt?
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howesrer, what to listen ©o or how to listen, The
teacher must aid the child by providing a good atmosphere
in which to listen., To listen properly, children

must haves

i, Proper physical conditions

2., Proper speech on the part of the teacher - including
~ speed, volume, articulation.

35 Children must be conscious of skill of listening

%, Listening ecmprehen31on must be checked closely

$. Praise for listening

6. A teacher who is a good listener

7. Avoidance of repetition - listen the first time

8, A4Avoidance of teacher monopolizing verbalization

9. Avtempt by the teacher to establish mental alertness
10, Establishment of the different types of llstenlng9

' for enjoyment, for response, for directions, ete.

There are four different types of listenings attentive,
3 ,

appreciative, analytical, and marginal.’ Attentive

listening involves the.least distractive elements--atientign

' is riveted on one form of communciation. Appreciative listen~

‘ing is for the purpose of enjoyment. Analytieal listening

is for the purpose of making a response while marginal
listening involves one or more distractions. (doing
homework while listening to the radio)

Following are activities ceniered around Creative
Dramatics as it relates to listening activities, No
attenpt has been made %o categorize these in any parti culap
form, (See Appendix i where activities are combined
%0 form an introductory Listening Comprehension Unit

rased on Creative Dramatic technique) It is hoped that

DP96?<
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thege idess covld serve 2 The basis Tor 2 vnit in the

partiouisy listening skill wnder consideration., Many of
the following found thely besis in James A, Smith's
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in _tha Elemeniavy

B e . - By e do ] o g o - o 0 03 o,
Sghoolk. They have been adapbed ¥o ©1% into 2 progran

which would rely heaviiy on Cresntive Dramstics

i, Distening eays - whan children need o ligken carelully
for purpeses of diresntic i wh on iimmani“
vl

on paper

rany
eays - which they have m oy
33, to begin to

atinehad o & ﬁawﬁ%g
iigten carel “*1
2. SBound Box - have somebhing that makes soms Rind of

gowgl in a && g@ﬁ Bow aﬁziéW§ﬁ guess what it iz -
theapt to dremstize it for further relnforoament.

3. Puppet Friend - & puppet who Lives in the classroom

and comes to tell the clnss somgthing iwmporiteant enes

& éav.
&, Childven way make up sStories which coniain sounds to
imitate or lisden foy
4. Children nake @p%Sagfzﬁa which involve &
matize them - 2 bee fiying syround, o ¢hild
2 wiorm, ebe.

&, Heows children watoh a telsvision show, e
dramatization for a particular thing - s
guastion, they wateh for the angwer

' $e5s Brondesste -~ & “velevision set® i

a ' =
LE made Irom
& v

p=-3 . i
cavdboard box with & hole cut oud. A ehild ls the
. aﬁﬁ”%ﬁ%ﬁw - ogthere listen foy §@@&f&% fwformation

%, Childeen make a word or gﬁgm“% to substijube for
& speuific sound ~ shuessiing ﬁé&?m sguishy-ggueshy
pounding elay: bin-baun
9. Play special games Fov avientive listening - gossip.
FfﬁlvhaSk@? Turnovey, &%,
10. Drematize stories that emphasize the lmpoz?%m@a of 1listening
*The Souwnd That Turned Arcund®- Dan Safiew, The Lisien
Boeok
*“Phe Sound That Was Lost and Foun YeThe Listenine Bopw
“The Changeable Clock™ = The istening Book
:g?ee% DTE@ghm?x§@ wdﬂgiSLglr f&d
"The Sound That Kept On" = The Lisfening B
"Mz, Menton® - The w;s%&nigg_Bo@k 20k
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PRECTIATIVE LISTENING AQUIVITIES
“. Creative Hovement exertises to movement (Ses Appendin 2
2., Round Hobin 3???@?§S&%E@ﬁ -~ one enild says & wovd,
the secgon chilid reveats it wnd adds one, and 6 on,
Crazte a SEOTY .

Jo  Seme @gméﬁﬁﬁy usme sentences.
4, Listen to ings syd deswetize story or musis
%, Dyvamsiize %
*Wrriver, oy, srd Ned®- Bugene FPleld
¢ Louis S*@%@ﬁ@@@
= S

My Shadow® -~ Hobapt
*Song Tor a Littie ga® -
“Apimal Lrovkops® - CGhristophor M@r&@g
#T Like Houselh y Brown Thowpson
“Halloween® « Harey Behn
“Thankegiving Day® - Lydiz Mewia Child
=i Vigit From 5. &g@ﬁglﬂq“ ~ Glement CGlark o
PRlool City"™ - RoBeprs Louls Stevensop

“Rollew Skates” - J@%ﬁ Faryas

“The Kive® « Hary

“The Pizhing | 2" e V] Goaroivn Davis

# @wﬂafgzia 2v® - Christine Rosebii

“Phe Little Turtle® - ?Mv%@w Lindsay

“My Dog® « Marchette Chuie

“Haﬁdzwg Hands” - Lenora M, Link

w3top=Es" - ﬂ@i@ thy Baruch

T e uﬁgﬁﬂeb1vm - ﬁmiiy Dickenson {See Appendiy 2)
G, ?&ﬁ%&? plays arve excelient for developing good listening

ﬁﬁéaﬁwwgﬁwz&eui iy when children weite their own,

See Appendin 2

g»;
"
Fay]

7. Idon Hunt -~ and varisations - hands used o drewmaitize
the advenbure. Ty other stories which encourage

- working out sound effeuts.

B, . Televizion Commersials - agk « ﬁllﬁfwﬂ o wabeh and
roproduce thelr Iavorite commevels

Dramatize soclal courtesiss %k@gﬁgh ligtening -~ intro-
dugtiong, answering the phone, &iu.

ANALYTICAL LISTENING ACTIVITIES

.@'

i. Using the Flannel Boar® - have children creaie and
dramatize stories with attention to detail
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Ume ©ilme with listendvg acvbivities:

a. What does music do Por the story?

b, Listen for these thyee facts: ete.

The sgme activiiies can be uendvazea with dvamatizstion
Read Peems which reguiis df&ﬁ&%l@ reggponse:

*The Childven's Calendar® - g* ﬁggﬁmg'aﬁrmﬁﬁ
*The Humming &3&%” w ¢ *°
“Seon,. Soon, Soon® - # ? “
dave a oy %%Lw?h%ﬂ@=iﬁ the room = encouwrage the
ghildven to tell inbto the Lelephons as 1 they wevre
ealling mother, father, 2 fyiend. Children listen to
the one-sided conversation and iT ¥ TO Buess whao
galler is tailing %o '

Have children tell gtories into 2 tave-recorday,

They lisdten to thelr owm ??@%@ﬁﬁﬁiiﬁﬁﬂ and dramatise
Use yecords o epuir improvisational snd drametic
sobivities:

Sounds Avound Us - Seoit Forssman

Ligbtening Aebivitias ~ R.C.A. Tietow

Jome to the Falr

A Viailk in the Forest

Muffin in tho City

Litrtle Cowhoy

Rainy Day Young Peeplies Heoowds

Limsen end Do Seriss ~ Ameviean Book Co,

Hot Gress Evn&

The lerry Tey Shop Children's Record Guild

2ol

Let's ?i&ﬁ = Kay O%imans Produsilions
scunds We Hear - Iila Podsndorf
The Lv““ﬂa White Dusk - Columbia
The Little Engine That Could - R,.D.4,

MARGINAL LISTENING ACTIVITIES

Run 2 short esvtoon Tilm, shut it the zow é aﬁﬁ

‘have the ¢hildren tell the story or reproduse the

cia?ggue while the Tilm is rverun

‘Dramatize astion poems that f@quife @&r@iu‘ Lligtening:

"The Piggyback Merry (o Round” - The Liste %g Book
“Bell Horses, Mursary Rhyme, Cat Came £°F1ddlzﬂg“-u
Mother Goose

w45
e



?Feet® = Irene Thompson

“Traing® - James S. Tippett

®Soft Step® = Georgette Agrew

“Pop Goes the Weagel® - Nursery Rhyme

"Peas Pudding Hot" - Nursery Rhyme

A Stick For A Horse” - Sybil Fountain

“Mrs. Hen® - M.A. Campbell

“The ELf and the Doormouse® - Oliver Herforéd
“*Phree Little Mice®¥ -~ Mother Goose
*Conversation® -~ Anne Robinson

®Miz a Pancake” - Christina Georgina Rosetti
“f Had A Livtle Pony® = Mother Goose

A Work in *he a#ea_of_spéaking or ~yral egpression‘is
é&o@@&? ?&i@%&ﬁ 5o iistéﬂing; éhiliféﬁ éﬁé listeﬁ well will
be more articulaite and have a more extensive wvocabulary—-
in short they will be better speakers, Children manipulate
and experiment with speech extensively in the primary grades,
creating verbalisms, The instructor should capitalize on these
or any other ezxperiences to relate experience with language
development,. Creative Dramatics Activities provide this
opportunity. They stress language development 2losely related
©o the child®s actual experiences.

The following list of verbal activities and related materials
are not in any specific order. They are ideas which can serve
as highly motivational steps o an in-depth congentration on

speech and oral expression.

SPEECH AND ORAL EXPRESSION ACTIVITIES

i, .Puppet shows

2., Roll movies- cylindrical rolls of paper are illusiratied
mountved on two dowels and then nariratved by the child as
the illustrations are rolled before the audience,



iBe

B?ama%ig&ﬁi@n of wozrds - high, over, ups eta.
Make a £ilm
Pi@%u?@@ = G

Wy

o

amatize the 2ituvaetlon seen

5 he hagw

or sad

6, %ietures of inanimate objects come alive through dramatizaition

7. Use of songs and poems ¢ dramatized while being sung or .
spoken .= “The Pop Corn. Song* by Nancy Byrd Turner '

8. Tone Poems - nusical b&ekground racorded with childrenis
-imp@@vis&%i&n&i statements on a speeifis subject recorded
over it

9, @h&i& Stories

10, :Lap S%ories

14, ‘Plannel Board Stories

12, .Dramatization - favorite stories, poems, events,
;ta&ephone eonversatvansg television breadcasts, etc.

13, ;Mysmery Box - small groups get box of props ~ they
,must wse them in an improvisational dramatization

14, Puppets.- fist, finger, bag, cereal box, stick, paper
. maghi2, with or without a puppet theatre \

15, Shadow Plays - both improvisational and dramamvzed&*

The study of.wr%ting skills does no% apply as heavily as
other L&nguage Arts skills in the primary grades.
As in other aveas, the child should learn by doing. Perhaps
the child lacks the mechanical skill to aetually put down
his story or poem on paper, but he is capable of “writing®

- through the aid of a tape recorder. (The teacher can

tf&nsoriﬁe with a primary typewriter) This allows the child
40 begin to recognize the significance of the written mode of
expression. Teahhers must set certvain conditions for writiﬁg

T CY G

10 spitn, ¢
Sechool




activities in the primary grades eneougagung the student

to attenpt te record his experiences and ideas in this

The basic premise of application of Creative D« ski'ls
the ‘study of veading is that if children are involved
in reaéirgg th@y will become betier readegsa This has severs.l
levels af{ﬁﬁt@rp?etationo In the study of sight words, the
word vnder consideration w2y become Tized . if paired with the
appropriate ae‘i::i"_@mii In dramatizing a story, a child
will begin to develop anz2lytical skills which will inecrease
his understanding and enjoyment of ‘the material considerably.
Creative Dramatics does not supplant the basic seguen<
tial reading program. It runs parallel to it serving as
highly motivational tool. Wowxrd reeog ition and other
specifie reading skills should bs taught within the struotured
reading program or whenever the situation demands it., Classes
should be small enough so that the teacher is aware of
each individual®s specific problems and deficiencies and
can work with the student ©o correct them,
Dramatization of stories must be introduced in a
progressivé way. Begimning with the dramatization of words
and sentences, the evenitual goal is descrived by Lessie

Carlton in hls_bookg
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“the pupil’s own spontaneous interprevation of a character
of his own choosing, in & story which he selects and reads
with other pupils his group which %5 formed for the
time being and for that story alone.®

Introduotion to dramatigation from literary materials

might %ake place during the time when the teacher reads
aloud to the studsnts. The teacher may have the students

matize the story or portion of the story shich they have
heard, This practice may be easily transferrable to basal
readers used in theelassroom as well as any other literary
materials available., (See Appendixr 2)

Reading is a tool and not limitad to the time spent in
the reading group exclusigely, D?amétisation technigues
should be applied in other reading areas as well inecluding
Social Secience, Arithmetic, and Pleasure Reading,

Bvaluation of individugl reading skill should be done on
$wo levels: <the child®s self-evaluation of social cooperation
and interaction during dramatization periods and the teacher®s
evaluation of work during dramatigation as relates to comprehension
seguential development, and accuracy &8 well as evaluating
technical reading skills., (See Appendiz %)

Creative Dramatics as applied to reading has a two=fold
purpose., First it is highly motivational being both fun
‘and natural to the ehild, Secondly, it encourages him to read

o e g

iz Ga&&%eﬁe_iwmw
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for greater comprehension and accuracy, The child’s ins
creased gomprehension will make reading more pleasurable,

encouraging independent reading which can only improve

all reading shkills,



Creative Dramatics has developed with a strong basis in
modern educational psychology. As a teaching technigue,
it provides the child with a totally individualistic outlet
that is both natuzral and highly motivational, adapting the

child’s strong dramatic impulse for purposes of education,

Because of the active nature of the pr age child,
Creative Dramatics meets a particularly strong need in a way -
not possible in many other methods. Rather then aiming .
results solely toward developmeént of a particular skill,
- Creative Dramatics develops the child as a “total® person,
offering oppsréunity for growth in physical, mental,
social, and spiritual facets.

Creative Dyamatics is particularly adaptable to the
Language Arts curriculum where it serves as the®binding thread”
for the development of the communication skills. It offers

a wide variety of application in all of the Ia

\ge Arts
skills providing the child with actual 2, ‘the
best teacher,

Creative Dramaties promotes the total growth of the
individual which is the overriding concern and purpose of
all education. The participant has the unigue opportuniiy
t0 develop in all facets of his being while concentrating
on specific skill areas, Joseph Lee stated this aptly in

191% in

If ‘the lesson has struck home, ‘the rTesult is not
merely more knowledge or intelligence, but mors bog
or girl = pore of a person there for all purposes.

i=1=1

Joseph Lee, P ion (N.Y.sMacmillan,1918) P.36.




APPENDIY & = Unit in Listening Comprehension



PURPOSE
The surpose of this univ is to uvilize dramatization techniques

4o sharpen observation and concentraiion to lmprove lisitening
conprehension.
Tpe Bhe lowop grade levels, e Langusge Aris unit can possiily
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2 ¢hild must compyehend dthe moterial 2% seversel levels, He

Lze chargcters and situntions asg well as undersisnd
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what motivates thew., I8 2 child ceRd vsing thesy snalytieslh
gkilds from the first, his enjoyment can be ilncrveased, I this
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After eomnletion of this unit the wupil should be obl: to:

1. displey understanding of dranttizstion terminoloyr
throus: cluss participation

2, porticipgate in dramctic exercises ensily = with ilessened
inhibitions

3. Aindependently and accurately orgmnuime 2 simple {romntisation
of sppropriante stories

4. use several nmethoeds of presentadtion « acting, toleplaying
puppetry, readers thentre, etc,

5. Adapt basic properties for uge in any situati)n =z story might
reguire

6. supplement further understanding through artvork, diseussion,
and any other rel:ted activities

This unit will be divided inte four parts - 1 & 2 shonld be yrun
simultaneously as sihould % & 4.

I TIntroductory Dramatization Technique

IT TIistening lxercises

=

II Dramatization of Stories

I7¥ Relaoted Activities

General Information

There are few required materinls but there is o need for
a speeicl atbtitude in teaching this unit. The fHeanch r must
give constant encoursgement and do her(his) best to avoid
inhibiting the children. The teacher must accept the improbable
without discouraging creativity, or encouraging silliness.

All exercises should begin in the security of the group.
Single chrildren out to disnrlay only if they will not be inhibited
by it.



I Introductory Lramantization Technique

Fethods of evaluuation - %his section must be almost entirely
subjectively evaluatei. One good indicctor is the embthusiazam
of the ehild, Teacher obsgrvation of skills and weaknesses
is essentizl to individusl progress, These factors nust be
ponsidered, A chils should never be forced to dranntize or
participste agoinst nis will, It is self=defexting in every

wayo

Loosening Up Exercises = Body -~ needs %o be conducted

in large cleared area - gymnasium is fine

i, Shakeout =~ begin slowly shaking one body part at a
time until very loose - compare body o that of a
marionetite = have pares of body move as ‘those of
a marionette - Shake whole body = freeze - Shake - freeza.

(Goal 2&2)

2, Melting-Freezing - begin during normal movement®
seguence - freezing the children when it is unexpected
draw attention to children who respond particularly
well (Goal i & 2)

3, Motion-Speed - during freezingmmélting exercise
introduce idea of moving at different speeds -
slow = normal - fast - Relate to imag%
slow = floating in space
normal - walking )
fast = Ping-=Pong ball being shalten in small box (Goal i&2)

L, wWalking ~ practice walking in different substances =
sand, water, oil, marbles - discuss sensual elements
first. (Goal 1i&2)



Unit continued

Belaxation - have students lie on wacks on floor with
eyes closed, arms to the side - teacher talks through in
quiet voice total relaxing of the muscles = 1 body

part at a time - SLOWLY - -Create an image - on a beach,
in bed on a rainy day, etc. Build all of the sensual
images that relate to that experience while they are in
the relaxed state, ' (Goal 1&2)

Facial Exercises ~ can be done anywhere - (Goal 1&2)

i, Loosening - Roll head around on neck until loose

2, Face - scrunch it up as small as possible - open
it up to be as big as possible

3. Stick out tongue as far as possible - In - Repeat

y, Practice facial expression - bxrgin asa group -
build an emotion through description of a situation
later just the word *anger® sheuld provoke a response
Encourage exaggerated responses - want to draw atitention
to the great effect facial expression has

5. Analyze individual facial expressions - What makes
a face look angry? Is it tight or loose?
What do the eyes do? What do the cheeks do?
What does ‘the mouth do? etc.

6, Funny Faces ~ make funny faces and ‘them draw them
Encourage children to be uninhibited about what
they do with their faces,



Unit continued

Voice =(goal 1&2)
Discusg a&nd analyze the importance of ‘the use of voice

and sounds in dramatization

1, MNake sounds with a wide range - instruments, sirens,
etc,
2. Make sounds that have differens volumes - wind,
whispering, shouting, etc.
3. Do character stereotypes with voice - wicked witch,
baby, etc.
L, E=zpress emotion with vocal sount - choose one word -
have the way that it is said express ‘the emotion
of ‘the speaker
The preeeeding activities should bz covered and repeated
over the period of about one week. Evaluation is by
teacher observation and student seli-evaluation. These
exercises are fun, They may be practiced in a few spare
minutes during the day, during gym cslass, or in a special
time provided for that purpose.

DRAMATIZATYON
It is easiest to begin the basics ¢f dramatization using
the familiar, Animals are a gdod choige, = not just
*acting” like an animal but encouraging the child o observe
and analyze what the animal reélly #o0es - How does it move?
What kinds of sounds does it make? What does it eat? etc.
Though they may need guidance in this analysis at first,
they should quickly realize what kinds of q@estions o
ask themselves when considering a subject.

(Goal 2&3)
i, Animals-
Sounds - begin with the entire group making an animal
sound = talk about what a cowy; for example, really
sounds like, Add other farm animal sounds = ¥y %o




veally sound like a fawrm, jungle, 200, ete,

2,

Add movement - Add movement o ¢z sounds -~ encourage

observation and realism - Again, begin with one

animel at a time - add others, Physical Education games
such as Buil in the Ring, Squifrel in the Trees,etc.

offer an opporitunity for these ideas %o be transferred

to another area,

Inanimate Objects - this requires more imagination thus i%
follows the foundation established by the work on animals

3.

Be objects in groups = rocks, aiarm glocks, Porks,eic.
Bncourage creativity and new ideas., Analyze the object
under consideri fion and how it san be most realistically
portrayed,

Progress to charade type activiiy. *On my way o school
this morning I saw...¥? Don’t accept totally inaccurate
representations - encourage the realistic poritrayal
Make a machine = one child begins by making a machine-
like sound and movement, another» child adds on with an
additional sound and movement. aic.

Situations (Goal 3)

i,

Paper bag improvisation - each group of U¥-6 studenis
receives a paper hzg containing 4 - 6 -items. They must
improvise a *skit® avound these items.,

Basic Situation - give a basic role playing situation-
roles and situations should be familiar ones with

. short Tange plot line - done iwmprompiu with no advanca

vreparation. Give familiar situations, such as
mother telling child %o go to ®ed, child doesn®t want
t0, tries o ‘trlk mother out of it



3. Add surprise element = have :nother character
entery story unexpectvedly exp. phsne call from teacher
t0 mother complaining about 1 ooy work on pare of
ehild,

Transition to the Listening Element must be simple and
smooth, Children might dramatize 3toRy or portion of
story that teacher has vead aloud. Use this opportunity
for dramatization whenever feasilhie. Start with

simple stories, Often, familiar fairy tales are

very successful to begin the transition.

Seotion IT Listening Exercises « Goal 3 Preparation

1, Open with discussion of the importance of listening -
Play listening direections ma - EXAMPLEs each child
has a piece of blank paper armd ¢crayoans. JIlasitruct

© them %o draw a house in the middle of page = color
door biue - put sun in upper L. hand coiner - color
ir yellow, etc. Discuss resui%s~

2, DListening for questions = Ask +hree questions about
story, movie, slides, etc. View or listen -
see if they can answer questions.

The following listening ezxercises were taken from the
QOctovar 1974 issue of INSTRUCTOR wmagesine, pages 62 and 63,

Color wheels will be used in the 7irst three games. They
are simple 0 make, Just paste o0lor segments on sizx-inch
civgles. A layer of clear contac’ paper smothed over the
top Will give them longer life. 4tsach an arrow o each
cirele with a paper fastener, For the younger childrem,
it is advisable %0 begin with oanly four colors. The sel-



ments B be.labeleq. with ocoloy rames .if color word
recognition is an aim,

LISTENING FOR SPECIFIC DETAILS

Today well hear a story about a boy who lest his mitviens.
Keep your eolor wheels in your hands because I°m going %o -
ask you to listen to find out whai eolor the mitiens were.

Buddy lost his new mittens at school, His teacher
asked him to deseribe them to the class, This is what
Buddy saids

*% lost my new mittens, I think I left them on
the vlayzround afier vecess., My aunt made them for my
birthday, The mititens are green and they’re a litvile
too big for me because my aunt says I°1l grow alet this
yeayr, If you find them let me know.”

Using your coloy wheel, point the arrsw to the colox
of Buddy®s mittens. Everyone, show your coloy wheels,

LISTENING TC DETECT SEQUENCE

Here is a story about Joe, who was buying a new pair
of shoes. Keep youy coloyr wheel close t0 you. I°m going
t0 have you use it ©© show what color the shoes were that
Joe beught. =

PGoing shopping is bad enough,® thought Joe,®but trying
¢n shoes is the worst thing yet.®” Joe and his mother
were sitting in the shoe store and Joe had just had his
feet measuved by the salesman.

?T4%e almost summew,” said Joe's mother, *You need
some new sneézkers.®

“What color can I pick?” asked Joe,

“Any coloy you wanti,” answersd his mother,
*Sneakers can be easily washed and will look as good as
new,"®



Joe was feeling much better wien the shoe salesman
brought out three boxes of shoes in Joe’s sige. Fivst;
Joe tried en black sneakers, but they were too much
like his winter shoes, Then the sgive salesman had
Joe %¥y on some blue sneakevrs. Jc:» asked the man whatb
oolor shoes were in the last box. These weve white.

*Those white shoes would be divrity all the time,®
Joe said looking at his mother., *I think I°d like %o
have the segond pair of shoes I tyied on. How about
it, Mom%*

Turn the avrow of your coler wheel to the color
of sneakers that Joe liked best. %hese were the second
paiv of shoes that he tvled on, Think now....Show your
eolor wheels,

LISTENING TO MAKE INFERENCES

Listen carefullly %o this story about a girl named
Mey Ann and a Tittle hixd  See if you cen find out what
color the bird was.

May Ann walked for thvee blocits along the snowy stret.
The white snow was crunched unde? her feet and the wind
whirled powdery snow all avound, She pulled her red Iknmitied
eap dognigve? her eavs. Suddenly, she heavrd a bird singing.
The sownd on such a s%ill, snowy a£ternoon made her stop
and leok’ &11 around., Again, the bird’s eheery sound
could be ha&rde It seemed %o come from one direction,
but there was only an old, brown gzk tree where May Ann
Loolked, ' The old tree had no leaves sinece winter had come.
As Nay Ann stared at ‘the tree, again the chirping sound
was hé&rﬁ;ﬁ Looking a% all’%he branches, May Ann noticed
a %iny bifﬁ moving about. That waz the bird all righ®l
No %@ﬁﬁ@? the bird couldn’t be seen very easily, he was
abogﬁrthgis@me color as the old tree,

Witﬁﬁyou? color wheel, turn the arvow ¢o the color
of the 1i%%le bl”do Whlnk for a while end well show oud
eolcm whe&1s and talk about ‘the story.



The following three gawnvs will be iuzpilsmenited with an
individwel cerd helder (simply construsted from construction
paper) and packets of oards, The pscitats used in the first
game will be & set of i cards with dote representing

the numbers & = 19, Ths next two gemes will use &

packet of picture cawds; eaoh portriving one simple

object such &s a bike, 4n apple, o¥ & window. DBoth the
mental meth computation: &ad the piciure problems should

be adjusted for ability level,

LISTENING FOR NUMBER DUPATLS

He?e is a short ctory about Loi, a boy who decided
0 straighten up his »gom. Right now he is pieking up
his gomie books. Listen to see how many comie books he
finds,

~ Lou was t¥ying o clean up his ¥oom. He deeided to

prt his 2omin bYooks In one pile, He found two comic books
on the top of his bosksheli. After iLooking carefully in
his gloset, hefound five more oomic heoks. He put them
all in sne plle,

How meny comic books did Lou £:::¢? Find the dot card
that shows the numbex: #nd put it in your card holder,
Ready? Everybaody shovi,

LISTENING T0 SUPPLY THII PROPER PICTURE

Today you have a pkek of picturs cavrds before you.
Spread them out and take & good looi: a2t them, I°11
read a sTOYy sentenee o you and leave out the last
word, You pick the picture that best fi¥s the sentence
and put it in your caxrd holder. Listen as I read +the
fivst sentence. -Joa saw that it was raining when he looked
OUT theooooveescosesoswindow),
Pollow with similar sentenees; leaving adeguate time for
selegtion and disgussion between sentences.



LISTENING TO DETEGT BEGINNING SOUKLS OF WORDS

Spread out your packet of five picture caréds
and look at each picture, Say the words to yourself,
Now I°m going to say ihree words t¢ you, The words will
all begin with the same sound. After I say them, look at
the pictuFes on your cards and see if any of the pictures
begin with the same sound, If any do, use your card holdewr
o show them. Here are the fi¥st three words. Listen
caréfully;, Boyesbutiere=bean:; Do any of the picitures
begin with the same sound as bow~butiter-bean? If
go, put them in your card holder,

The use of small individual chalkboards are helpful aids
in teaching pr imary-grade ehildren %o follow direcitions.
For the first exercise, mark off guadranis on the
ehalkboards,

LISTENING TO FOLLOW DIRECTIONS

&ist@n&ng E gﬂ@?i@ﬁ@ly deserQbed in the umit may be played
at this time using echalkboards. There are endless
variftions in the types of directions that may be given.

evaluation = provvslon for evaluation are given or
provided for in the listening exercises - teacher obsezrvation
and studsent aelf-evaluation continue to be imporiéant



Part 11X

Dramatization of Stories (Goal 3%4)

1, Begin with simple familiar stories using
standard “playing® technige. Aiter confidence has
developed in this area, other me€iums such as
puppets, shadow plays, flannelbocnrd 'stories, etc.
may be adopied,

MATERTIALS
Especially useful in the eawly dramsiigation stage is
a card file to use during exevcises. It should contain

cards in ‘the following categories:
; i - Example = Make ‘this sounds

@D Ball Bounew
\\ ///\\// )

= p1ecure cards represanting well-known

THE CARD FILE MAY BE USED WITH ANY AGE LEVEL BRCAUSE IT
IS PICTURE ORTENTED AS WELL AS HAVING THE PRINTED
SENTENCE AVATLABLE,



=3

Materials continued

Alsé(ﬁééegsafy = jmped materials of familiar stories

that have eiements that allow for ready dramatization
simple sgtting, limited essential properties, direect plot,
limited number of major characiters.{ often ineclusion

of an expandable group such as fairies, or children,ete.
is helpful)

Fairy tales and meny familiar children’s stories are
exeéilant;y adapied, Stories which depemd too heavily

on one element are often more difficult to dramatize,

METHODS (Goal 4,5,86)

A, Begin in smalil supervised groups - teacher reads
'stbryg helps choose characters, and set scene.

». Lessening of supervisory aspects = ‘teacher oversees

process bhut éoes not direct preecess. This will

require geveval dramatization sessions,

c. Allow childwen ©o work independently - using ‘taped
stories to present dramatization to class.

d. Allow children to branch out in dramatic technigma-
ineluding shadow pleys, puppeitry, pantomime with
narrator, obu:.

e. Introduce a few new ideas at a time - Be careful not
to overload children with too many options at first.

EVALUATION

- Allgw chil#ren %o analyze successfulness - Were
the presentations accurate to the taped material?
This is @hé most important point under consideration
because of the nature of concentration in this unit.

Related Activities

Relg%eﬁ setivities are limited only ®y the imagination
of the teacher gnd pupils., They may  include: making
puppgts, masks, suggestive costuming, suggestive scenery,
art work, making of stage properties, murals, games which

involve dramatics. making sound effects, etec.




BEvaluation

The emphasis of the unit is or. Listening Comprehension,
Foremost in consideration should b« accuracy to the
story from which the dramatization was taken, This doae
not mean in technical aspects but zwther that the story
was pressnted in accordance with the story that was
heavd. Characters, seguence of achien, seviing, ete,
should all be evaluated in terms ¢f assuracy.

Teagher observation and student evaluation arve again
very important. Encourage students to watch for detail,
clarity, and asecuracy.



APPENDIX € - Materials Listingss

ineludes = Dezzatization Rook Lists
Antholcgies and Collegtions
Vusie List
Baszl Readey List
General Lesson Form



BOOK LIST FOR MRANMATIZAZION ACTIVITIZS

{211 pictures - no words)

Alexander, Faritha - Bobao's Dresm = izl

Carroll, Ruth -« The Cihimp and the Uloun = Walck

Carroll, Ruth -« Christnnas llitten = . aisk

Goodall, John = The Lazy Dog - Four .inds

Haaberger, John = Shrewbettinal’ls Biwthaday - idarcourt

Hute ins, Pat = Changes, Changes < Haemillon

liayer, iereer - A Boy, A Dog, A Frog, and a Friend = Digl
wildsmith, Brian - 3rian Yildsmith's Gizrcus = Vatts

STORIES

Birnbaum, Abe « Green Iiyes -~ Capitol

Birown, Margaret = Goodnight Moon = Larper

Bbovwn, Margoret - Runaway Bunny = Haroer

Buckley, lelen - Grandfather and I « Lothrup

Buckley, iglen = Grandnother and I = Lotarup

Burningham, John « iir., Gumpy’s Cuting - Holt

Burton, Birginia < liike Mulligen and His Steair Shovel « lloughton
DeRegniers, Beatrice = liay I Bring & Friend? = Atheneum
Freeman, Don = Corduroy = Viking

Friskey, largaret = Indian Two Feet md His Ilorse « Children’s Press
Ginsburg, Mirra = The Chick and The Luckling = kFacmillan
doban, Russell = Bedtime for Frances = liarper

Hutchins, Pat = Titch = liaemiilan

Kents, Lgra = Peter?s Chair = Viking

Keats, Igra = The Snowy Day = Viking

Kents, lgra = Whistle for "iillie = Viking

MeCloskey; Rebert = Blueberries for 3al = Viking

¥emling, Carl - Whot's in the Dark = Parent's liegagine Press
Migzumura, Kegue = If I .jere A lother - Crowell

Palagzo, Tony = Let®s Go To & Circus = 2oubleday

Parish, Peggy = Good Hunting, DLittle Indien = 3cott
Petersham, laud - Circus Baby - lacnillan

Potter, Beatrice = Tale of Feter Rabbit = Varne

Rey, Hodo = Curious George < Houghton

Rockwell, Anne = The Toolbox = Maemillan

Sciick, Eleanor = Peggy's New Brothce = Facmillan

Sinon, Y¥orma = what Do I Do? - A, Whibtman

Simon, Norma = What Do I Say? = f., hitman

Slobodkina, Esphyr « Caps for Sale = 3cott

Spier, Peter = Crash! Bang! Boom! = Doubledey

Udry, Janice = & Tree Is Nice <« llarpsr

Zion, Gene = lHarry the Dirty Dog - Ilarner

golotow, Charlotte = Hold My Hand = fHarper

Zolotow, Charlotte « Mr, Rabbhit and The Lovely Present = larper



STORITS FOR DRAMATIZATION AEPIVITIES
{Holidays and Sessons)

Adaus, Adrienne = L Vag:le of wWitches = Seribners

Balian, Lorna = Hunbug ‘iteh = Abingdon

Baneroft, lHenrietta « Down Crnne The Lenves = Crowell
Bridwell, Vormon = Clifford‘®s dallowecen = Your ‘Winds
Bright, Robert = Georgie’s Hallowveen « Doubleday

Brown, Margaret = Golden iigg Book « Golden Press

Brown Margaret = ilomez for a Bunny - Golden Press
Burningham, John -« Szasons < Bobbs=Herrill

Chalmers, lary - A Chrigstmas S5tory = Harpey

Fox, Charles = Yhen Summer Jomes = Reilly & ILee

Fez, Charles « Jhen .'inter Cores = Reilly & Loe
Ham®erger John = This is the lLay = Grosset (Ground Hog Day)
Hawkinson, Iuecy = Days I Iike = &4, Vhiitman

doff,; Syd = “hen Vill It Snow? « IHarpor

Janice - Little Beaw’s Christmes -~ Lothrup

Janice « Little 3ear's Thanksgiving = Lotarup

Kenta, EBzra - Little Drummer Boy « khacnmillan

lioore, Clement » Hight 3efore Chrisitnm—a - Grossett
Parker, 3ertha « Jall is llere - Row, Pebterson

Podendor?, Illa - True Book of Seasons = Children's Fress
Shapp, hartha = Let's Find Out Aeout Thanksgiving -~ ¥, VWatts
Vasiliu, Mircea - Weor Goes Round = John Day

ACTIVITIZS BOOKS

Carison, Beranice = Listen! And ilelp Tell The Story - Abingdon
atoriez and finger plays

H
Powke, Bditg =« 3ally Go lound the 3un = Doubleday
songs and zanes

Grice, Mary = Pne, Lwn, Three, Feur = \arne
number rhynez and Linger ploys

hglwen, Cebherine - Avay we Go! - Crowell
voems

Quagkenbush, Robert - 01d lasglonald Had & Farm -~ Lippincott
song, story, nusie

REAL ROTLNT GLOSE « Hund HNeKally
Yamaguchil, liarianne « Finger Plays = ilolt

Aegthetic Zducotion Program = Theatre Games File = Cemrel Inc,
lrngunee emphosis 1971



ANTIIOLOG IR AL COLLBCTFIONE
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Ouford Bock of HNuvsery dhynes

From Story into Drame - Enid
Renald James = Infand Urann = llelison

Winfred Verd -« Utories fto Drannitize - Children®s Thestre Press

Baxrovra, lavrjoris - Onec *undfaé Begt loons for Joys and Girls =

Bryant, Sarah Cone - Jtories to Peil ito Children - Housghbton-liffiin
ki 2
Glark, DBerrett . & Jagendorf I, ed. - L Vorld of Stories
For Children

Bobho-Herzill Co.
Cooke, Flors = Nature Hybths and Storica - Flanagen & Co.
Curry C.Ji. = Clippingoer E.E. Childrer's Literature « Hand lielNally

Maliowell, Lillisn « & Book of children?s lLiternture =
Fgrroar & Rineharh

Hodgkins, Fary D.H. ed. « Atlantle Tryoasury ef Childhocd Stories -

£
Atlontie lionthly Press
[lnber, Hiriom B. = Story and Verse for Children - lisenillan

Johnson, lLdna & Seott, Sarrie = Anthelogy of Children’s Iiterobture -
Icu°@tonwng¢li§

Oleotty Frances = Good Stovies for Grent Holideys = ﬁaugnEOﬁm i79iin

Story Telling Poens « lloughton=itifflin



MySIC LIST

*Nuteracker Suite®s Tchaikowsky

®Slavonie Danses® - Dvorak

“Peer Gynt Suite® = Grieg

*William Pell Overturs® - Ressini

*Sleeping Beauity® = Tebhaikovsky

*Rhapsody in Blue® = Gershwin

“Margh of the Toy Soldiers®” = Bgi2s in Toyland

Sugg%sted'ﬂusic is ineludedvin the lesson plans of itwo
exeel}@nt guidebooks on application of Creative Dramaticss

n = Sister Jeanne-Marie Comple

L Wines - American Theatre Association

Requizing speeisl listening skilis -
"Petepy ang the Wolf® - Serge Prokofiev

hal Wéﬁ%}f§§ & Walk in the Forest® - Young People’s Records
“Hemsel and Gretel® - narrated by Basil Rathbone
*Piectures @t an Fxhibition® < Ravel Mussorgsky
“Prelude a l%Apres-Midi d°un Faune® - Debussy
“Sovoerer's Apprentice® - Paul Dukas

*Fantastio Symphony® - Berlioz

*Swan Lake® -« Tchaikovsky

“Danse Mmcabre® = Saint Saens

»Jeux d°Enfants” - Bizet

“Ia Mér® = Debussy

*Mothey Goose Suite® -« Ravel

“Night on Bald Mountain® = Mussorgsku
"Norwegian Dances® -« CGrieg

“Carnival of the Animals® -~ Saint Saens
®Children®s Corner Suite” = Debussy



Bagal Readers containing stories riicularly adapiable
to Dramatization activitiess

CHARLES E. MERRTLL PUBLISHING CO.

Merzy<-Go-Round, Grade i
*The Three Silly Kittens®
*The Little Lest Dog”
"Rabbit’s Mistake®

*A Sheep and A Pig®
*Little Bear®s Pet Boy®
"The Little Red Hen®

Happiness Hill, Grade 2

®The 0ld Wowwn and the Ritrawberry iarts®

*The White Goose®

"A Cow in the House”

“The Young Deer; the Young Tiger, sn& the Fox®
“Daisy the Din saug®

Fifteen Bathitubs®

“The 0ld Wezwim and Hey Pig®

*Angus and ‘the Ducks®

*Muddy Mouse®

Treat Shop, grade 3

“The Boss of the Barnyard®
“The Puppy Who Wanted A Boy®
“Dalyrimple®

®Captain Joe and the Esk mo®
“The Tame Train®

*Susan®s Baawrs®

“Let’s Cateh the Mouse®
“Never Worked and Newver Will®
*How Little Pear went to the Fair®
“The Sleeping Beauty®

SCOTT,FORESMAN & CO,

Friends and Neighbors, Grade 21
*A Wenderful Name®

*Catehing Tails”

®*The Chrisitnas Tree®

“The Bey and his Goats®

*Johnny Cake®

“The Silly Little Rabbit”

“City Mouse and Country Mouse®
"The Civreus Parade®

*A Pie for Billy Goat”

More Friends and Neighbors, Grade 22
#®Billy Ground Hogg Finds Spring®
“The Easter Rabbit®

*Little Mouse Dances®

“Phe Little Engine®

"The Three Billy Goats Gruff®

“Myrs. Goose Fergets®

“The 01d Woman’s New Hat®

*The Chyistmas Sled®

2The Fiyst Veedpecker®



Streets and Roads Grade 3i
“Neisy Mw. Redhead”

“4 Ride %9 Animal Town®
“Paddy’s Christmas”
"Benny’s Trick®

“RRe TRETERif RR s tmes Party”

“Bread and Jam”
“Button=Eyes and the Prige”

More Streets and Roads, Grade 3
*The Strange Visitor®

“The Great Day of long Ago®
*The North Wing®

“The Man and Hiz Donkey®
“Mary Eilen Makes A Bavgain®
*lagy Seje”

”I&m’bkin s Hat"

“A Home for Sally"”

“f Pot ef Fire®

*The Airplane Contest®

ALLYN & BACON, INC.

Fields and Fences, Grade 2

»The Blue Doll and The Toy Soldier®
*Bill’s Neighbors”

*Little Red Sguirrel’s Farm

*Phe Winter Parade®

“The Pienie Tree®

Stepy Caraven, Grade 3

“Phe Little B@ak“

*The Peddier's Clock®

“Amhi@ and the Apzril Fool's®
slentines f@? Americe®

*The S%wy @f‘ T&%@?i&ck“
HOUGHTON mmm COMPANY

Up and Awsy Grado 1°

“*The Lé'ﬁtla Calf Who Cried®
*Jack Rabbit end the Hleewps‘*
“The Boat Ride*

*Pails and Pallis of Paint®

Come Along, Girade 21
“Curious George

*Praffio Poligeman®

*A Penny for a Jack Rabbit®
"How Sam got Good Sense®



2
One We ge, Grade 2°
*Noocdle®
*Snipp eand His Brothers®
"Room Enough®
“The Sewven White Cats®
“The Magic Glasses®
“The Queer Apron®

Looking Ahsad, Grade 3°
“The Little lorse That Raged a Tezin®
“Presents for Mothezr®
*The Bicyecle Tree®
*Jeremiah®s Blagk Lemb®
than and the Peddliex®
“Young Tennessee and 0id Sam®
*The Magic Shoes™
sLighthouses®

Climbinpy Highevr, Grade 32
*Pim®s Woods®

“A Lion in the Kitehen®”
*The S%ﬁ@id Thief®

1 ge Baby®©
“Hon@g Spring®

IAIDLAW BROTHER

Tales ¢o #ead, Grade Primer
“Little Red Riding Hood®
®The Men and the Lion®
“Puppyecat and the Cherisitmas®
“The Wolf and the Cat®

Steries to Rememwbor, Grade 1

®*The Three Baaws®

®*How Me Too Cezme %o %k an Easter Rabbig®
*The Little Boy Who Ca ed Wolf®
*Little Red Fox®

Storylend Favorites, Grade 2
*The Lion and The Mouse®

*»The Elves and the Shosmalker®
*How the Bear Lost His Tail®
“The Boy and the North Wind®
“The Beary Tho Men and the Fox®
*Gudbrand on the Hill"
“Snow=White and Rose-=Red”

*TPhe Rabbit and the Turitlie®

Doorways to Adventure - Grade 3
City Days, City Vays - Preprimer
Just for Fun - Preprimer

Avrcund the Corner = Primer

Real and Make=Believe = Grade 1
All Through the Year = Grade 2
From Faraway Plages « Grade 3



THE L.W, SINGER COMP NY, INC.

Story Wagon, Grade Primer

*Gray Kitten®s Red Bow®

% Curly”®

*Littie Red Hen and Her Friends®
*The Man, The Bey, and the Donkey®
“Nobcedy Knew Why®

“No hensy®

*The House Where Nobady Lived®

Story Time, Grade 1

*Litele Frisky CGoat”

*Chioken Little®

"The Turnip®

"Wait for William®

#The Little 0id %Jsm.ws Chyistmas “ras”
*The Fox @&t the Spring

Story T : C
Story Cagnds %, Grade 3
IERRIEILCO0,. , WC,

THE BOBBS“
Grade 1
wgség Gtadc 2

RP & WINSTON, INC.
&B@u te Grade 2

is@sg Primer

¥ Gmda ig

Gzrade 32
dust f@? F‘aam Grade 2 5
Stories Fiom Bverywhere, gmde 3
Onee up@n & Time, Grade 3

The above ligt was taken Prom




(GENERAL LESSON PORM

The IOllOWlng is a very general outline foy Icfmu?amzag
lessons in the apea of Cweative Dramatizs &6%1V1?1@Se The
instructor should endeaver to establish asntznuvcy in ¢his
subjeet just as he/she would in any othsr., Speeific oebjeetives
and goals should be stated for sash lesson, as well as for the
Unit of whigh it iz a pagt,.

1, Loosening up ezercises - physical, vwecol, and menial.

#ovement or Pantomime,

2, Group exereis® in area of Cr
3. Relation 4o activity(s) eovered in »ravious lesson.
L, Move into lesson objectives at hand.

5. Carry-over activity - related activilty in ADG, P.B.,ete. o
questien %o think about for next session. See Seetion IIT,




APvpendiz 3 - Evaluziicon FPorma



Appendix 3

Th@ followzng appendix concavns mat: az%} taken from the

Creative Dramatization as a teaching tachnigue promoﬁes
the eoncept of developing the studert zz a whole, The
‘teacher must be conscious of the develispment of self-
concept in all teaching areas, but vecausze of the
p&rticularly individualistié outlet whiech Creative
Dramatization provides, it is neecesszyy that she be
constanitly alert to the personality #evelopment of

the children pariticipating. PFollowing is a set of
guestions providing a guiddline for teacher evaluation

of self-concept.

A. Associating with Others
i, Does he withdraw from the teacher?
2. Does he withdraw from other ashildren?

3. Does he withdraw from the teacher snd the other children?

Deeg he want to be with the teacher all the time
rather than with the other chiidren?
9. Does he try to gain favor by agreeing, by giving
gifts, or through flattery?
6., Does he give one the feeling that he is shy-=-talks
almost in a whisper, tipitoes abeut the room?
B, Attitude toward Himself
i, Deces he need praise in order to complete his work?
2, Dces he brag about what he can do?
Does he express opinions abeurt himself?
Does he refuse to do things because he thinks he
does not do them well?
ttitude toward Others
» Does he refuse to give help if & child asks for it?
o Is he unkind %o a new child; or any child?
« Does he show signs of belng jealous==0f a ¢hild’s
new clothes, or praige given another child?
» Does he want to do all the talking?
» Does he refuse to listen when others talk?



D. When Things Do Not Go Right

i, Is he eager to tell on ancther child?

2, Does he refuse to apologize if he hurts a child‘s
feelings?

go Dogs he blame someone because he does something wrong?

« When his Teelings are hurt, does he hod a grudge?
56 gggs he pout a long time when something displeases
e

6. Doss he act impulsively--hit someone, cry?

2, Déés he argue with other children?

8, ,Dé@s ‘he demand €h8t other children give him what

' ,he wants?

9., Does he get &
acoepted?

E. TIn Daily Routine

i, Dgces he want to be first ia everything--gatting

a drink, giving an answer?
e I8 he unwilling to take tums?

3. Does he do things to atirast attention--make
faces, talk loudly, “steal the show?”

4, Does he refuse to make contributions to classrocm
agtivities? =

5. Does he often £ail %o finish what he starts?

6. Does he refuse to share things with the other
shildren?

?. Does he try to boss the other children?

gry when his suggestions are not

It is imperative that in this same area of self-development,
students be allowed to evaluate their own behavior. Following
is a checklist of quastions that each student might

answer congerning his own behaviors

1, Did I do my share of the work?
2, Did I give others a chenoe to talk?
2, Did I listen when others talked?
» Did T share my ideas?. .
5. Did I search for answers to my questions?
6. Did I seawroh for additional information?
7. Did I rescord and/or ?@g@fﬁ information corresctly?
8, Did I search for material outside the olassrcom?
9, Did I jJoin in the planning of the work?

10, Did I try to complete my work?

il, Did I disagree with others politely?

12, Did I help care for the room properly?

i3. Did I move about the room as quietly as possible?
1%, wWas I courteous to “Re8e in the olassroom?
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