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INTRODUCTION



INTRODUCTTON

The faculty has been searching for accurate methods of evaluating
the curriculum and performance of graduates of Brokaw Collegiate School of
Nursing since the founding of the school at Illinois Wesleyan in 1959.
Evalvation of these aspects would result in the discovery of faults and
strengths in the program, thereby enabling the faculty to improve the
curriculum annually. The school utilizés student evaluations of each
course following its completion to determine how well the course objectives
were fulfilled. An evaluation form has also been prepared for use by the
instructor and student to assess the student's ability to perform nursing
functions and utilize health and nursing principles while the student is
in school. However, these questionnalres are not satisfactory for evalu=
ating the graduate¥s performance orufor providing other information that
the faculty feels would be useful in improving the curriculum.

Therefore, a questionnaire was devised to find the post
graduation vocational and educational activities of the Wesleyan graduate
~and her further plans. It also sought the opinions of the graduate con-
cerning the adequacy of her preparation for the job she accepted and
information thalt would serve as a guide to the school's curriculum
development. Answers to the following questions were sought:

1. Types of positions held, where and for how long, and
satisfaction in the jobs

2. Education since graduation;



3. Professional activities engaged in, other than those
connected with the job;

Lh. Fubure plans regarding work and education;

5. The opinion of the graduate concerning the adequacy of
her preparation for the job;

6. Ideas aboult the duties of the baccalaureate nurse,
instructor, staff nurse, etc., down to the aide.

4 similar questionnaire was prepared and sent to the employer
to obtain his opinions about the preparation and performance of the
graduate. Both questionnaires were confidential and the results were
utilized by the faculty in reorganigzing curriculum and emphasizing certain
areas of nursing funcition.

Eventually, many of the faculby decided that the questionnaire
for the student was too long and that some of the guestions were not
pertinent or were ambiguous. At this time the questionnaire was re-svaluated
and the revised questionnaire was completed in February, 197h. (See

Appendix A.)
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STATEMENT OF THE PROBLEM AND HYPOTHESIS

This paper deals with a twofold problem regarding the revised
questionnaire for the graduate. Is this questionnaire really a valid means
of assessing the graduate's preparation for her job, and does it provide
ugseful information regarding the curriculum of the school of nursing?

This study attempis to show that this guestionnaire is a wvalid
tool for assessing the student's preparation for functioning in the role
as a registered nurse, and it does provide information that can be

utilized to improve the curriculum of Brokaw Collegiate School of Nursing.
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SIGNIFICANCE OF THE PROBLEM

A simple analogy will best explain the greatest significance of
the questionnaire. Compare a school of nursing to the automobile industry.
Just as auto manufacturers need an accurate evaluation of their products
and methods of production to insure consumer satisfaction and continued
improvements of the product, a school of nursing needs an evaluation of
its graduates (the products) and curriculum'fthe method of production)
to insure consumer satisfaction. 1In this case the consumer is the public,
the hospitals, health departments and other facilities that utilize nurses.
The better the product, the better the reputation of the company, which
means movre demand for the product. In the case of the school of nursing,
it also means more applicants to choose from due to the excellent reputation
of the school and therefore a better quality of student can be accepted
from the many applicants. A valid, concise questionnaire provides these
results as it picks up the faults and strengths of the program. Such a
questionnaire can also be used as a guideline for other schools to utilize
for similar purposes. There is a limited amount of published material
regarding follow-up studies of graduates from schools of nursing for the
purposes of assacsing performance and improving curriculum development.
Success of such a study regarding questionnaires may stimulate further
research in related areas and f£ind new uses for such questionnaires, as
well as improve and provide for more uniform curriculqm in schools ef

nursing.



ASSUMPTIONS



ASSTRIPTIONS
1. The persons receiving the questionnaire have graduated at
least one year prior to recelving the questionnaire,

2. The respondent has been actively employed as an R.N. for at
least one vyear.

3. The respondent will respond truthfully to the questions.

L, The respondent is capable of accurate self-evaluation in
regard to her ability to perform as an R.N.

5. The questionnaire is self-explanatory.

6. The questions are stated clearly and are not ambiguous.

7. Although the persons involved in the study are individuals
that all perform differently, the effect of their education can still be
measured in regard to their performance as nurses.

8. Opinions of R.N.'s who are not graduates of Tllinois Wesleyan

University, but who were given the questionnaire as a pretest, can be
ugeful in assessing the value of questions used in the study.
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Ch

LIMITATIONS

1. The general reaction of any group of participants is often
somewhat non-responsive in any research study for whatever purpose.

2. The study is limited to the specific revised questionnaire
used by the Brokaw Collegiate School of Nursing at Wesleyan.

3. Previously published materials for the evaluation of such
questionnaires and the curriculum of a school of nursing are limited.

L, The time allotted to the researcher and her experience in
research are limited,

5. 1In any study where professional opinion is used to evaluate
something (as in the case of the pre-test of the questionnaires given to
the R.N.'s to be discussed in the "Methods" section of the paper), it
must be remembered that it is only opinion and as of yet, not fact.

6. The study of or use of the employers questionnaires is
outside the scope of this study.

7. Statistical measures will not be computed in this paper, but
they will be defined.
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NECESSARY DEFINITIONS

Curriculum -~ all the courses offered by an educational instituion,
in this case related to those in the total Wesleyan campus that must be
utilized by nursing majors. It also includes clinical experiences, i.e,
time spent in the hospital setting.

The nursing process ~ refers to the four main steps utilized by
the professional nurse in problem seolving, and directing and providing
patient care. They are assessment of the problem and patient, planning
care, implementing these plans and evaluating the plan of care and its
success.1

QRegistered Nurse - one who has graduated from an accredited
school of nursing and has successfully completed the state board examina-
tions given by the state in which she plans to practice.2

Profeséional Nursing - the performance for compensation of any
nursing act: a) in the observation, care and counsel of the ill, injured
or infirm; or b) in the maintenence of health or prevention of illness in
others; or c¢) the administration of medicines and treatments as prescribed
by a licensed physician or dentist; or d) any act in the supervision or

teaching of nursing; any of which requires substantial specialized

! Thora Kron, The Management of Patient Care (Philadelphia:
W. B, Saunders Co., 1971), pp. 12-13.

2 L . . .
T1llinois Nursing Act (Sprirgfield, I11.: Dept. of Health,
Education and Welfare, 1973), pp. 12-13.




judgment and skill and the proper performance of which is based on the
knowledge and application of the principles of biological, physical and
social sciences acquired by means of a completed course in an approved
school of professional nursing.3
Nursing Diagnosis -~ refers to the identification of nursing
problems.u
Population - the entire group about which information is desired.
In this study there are two populations to be considered: Respondents,
those students graduated from Illinois Wesleyan University that are
recepients of the School of Nursing questionnaire; and Pre-test population,
those registered nurses not graduated from Illinois Wesleyan University
who were recepients of a questionnaire similar to that used by the School

of Nursing for the purpose of evaluating the questions for clarity and

significance.

3tbid., p. 6.

QKron, op. e¢it., p. 13.
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SURVEY OF THE LITERATURE

The literature was reviewed to £ind the amount of research in
nursing concerning follow~up studies of graduates, methods of curriculum
development, and methods of evaluating the performance of nursing functions.
Other areas reviewed inciuded curriculum development and evaluative methods
outgide 6f nursing and methods of research, including statistical analysis,
By reviewing current literature it was hoped to find support for the
development and.use of this type of questionnaire as a valid method of

evaluation, not only for curriculum but for performance as well.
Survey of Nursing lLiterature

I. Follow-up studies of graduates

Study conducted at the Medical College of Virginia. The use

of follow-up studies of graduates for the purpose of curriéulum evaluation
was first brought to the attention of the nursing profession when Jean
Hayter, in 1962, conducted a study of the graduates of the baccalaureate
nursing program at the Medical College of Virginia, The purpose of the
study was to determine the post graduation activities of graduates and
their future educational and vocational plans. Ms. Hayter also wanted

the opinions of the graduates and their employers concerning the adequacy
of the graduates’ preparation for their professional roles. She planned
to use these opinions as a gulde to curriculum development. Using the

questionnaire, answers to the following questions were sought: types of
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postions held, when and for how long; education since graduation; profes-
sional activities, other than those connected with the job in which the
nurse was engaged; future plans regarding work; and the expressed opinions
of the graduates and employers concerning the graduate's preparation for
the job.?

A questionnaire was constructed for the graduate, using as a
guideline the functions, standards and qualifications for practice for
general staff nurses and public health nurses as prepared by the American
Nurses' Association, the objectives of the baccalaureate degree program
in nursing at the Medical College of Virginia, and the list of nursing
behaviors used by Montag in evaluating graduates of community college
programs. The questionnaire was/then pretested by graduates of various
baccalaureate degree programs in nursing and refinements were made on the
basig of the pretest results.®

“i'The revised questionnaire was mailed to each of the graduates
with a stamped, self-addressed envelope and a letter explaining the
purpose of the study. The letter agsured the graduate of anonymity, promised
the respondent a summary of the findings and asked for her co-operation
in completing the questionnaire. A letter of reminder was sent at the end

of three weeks and again after six weeks. Ninety-six percent of the

> Jean Hayter, "A Follow-Up Study of the Graduates of the
Baccalaureate Program in lMursing”, Nursing Research, 12: 45, Winter, 1963,

6 Ibid.
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questionnaires were returned. A questionnaire was also designed for
employvers of the graduates in such a way that the graduates® and the
employers' opinions could be compared. The questionnaire was sent to the
most recent employer with a similar letter of explanation asking the
director to refer the questionnaire to the graduate's immediate supervisor.7

The results obtained from the questionnaire about the ranking of
the clinical courses according to their comparative values were similar
to the rank order of the graduate's mean scores on State Boards. (See
Appendix B, Table 1.) - This fact makes it possibie to infer that the
curriculums of the clinical courses considered most important were well
developed, and perhaps, the curriculums of the lower ranked courses were
1acking’the gane level of developﬁent.

The graduates and employers both gave good evaluations in the
area of performance of nureing functions, but areas of weakness were
noted in human relations and administration. Based on these results and
the knowledge that the follow-up study is only one way of evaluation, it
was recommended that efforts be made to help students develop skills in
human relations, oral communications and administration.8 The study did
indicate the effectiveness of a questionnaire to determine graduates® and
employers' opinions, but it offered no real subsgtance for determining.a

valid measurement tool.

"1bid., pp. 45-k6.

Sbid., p. 47,
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Follow-up study conducted at the University of Kentucky. 'Ina a

later study, élso conducted by’Ms. Hayter, further statements about the
value of graduate follow-up studies were mentioned. "Evaluation is
always an esgsential part of the educational procesz.”g According to Ms:
Hayter, it should be continuous throﬂghout the educational process, but
the real test of the effectiveness of an educational program is in the
performance of its graduates. They are in a position to make suggestions
about their educational program because they are aﬁay from the acadenmic
getting and are faced with job expectations as nurse practitioners. A
follow~up study can provide valuable gu;dance to the faculty for curriculum
improvement.10

The second questionnaire, which was prepared for use at the
University of Kentucky by Ms, Hayter, was similar to the one used at the
Medical College of Virginia., However, most of the items on this question-
naire could be answered with a checkmark. Additional comments about cur-
riculum and job satisfaction were encouraged. Again, a similar question-
naire was mailed to the employer. The statistical measure of Chi-square
was used to determine the levels of significance for differences in the
performance of nursing behaviors. !

The graduates were asked to indicate which of certain positions

9Jean Hayter, "Follow-Up Study of the Graduates of the University of
Kentucky, College of Nursing, 1964-1969", Nursing Research, 20:56, Jan-Feb. 71.

10

Tbid.

ypig,




they felt most competent to assume after graduation, such as head nurse,
staff nurse or instructor. The findings indicated the graduates' beliefs
concerning the édequacy of their educational program in preparing them for
their nursing roles. They also indicated how well they were prepared to
perform twenty nursing behaviors using the ratings "excellent",; "good",
nfair", or "poor". When responses of graduates for various years were
compared, curriculum clues were discovered which showed the strengths

and weaknesses of the graduates and reflected upon their educatiqnall
preparati.on.l2 The section on the employer's questionnaire will be deleted
as it is not within the scope of thia study.

Information secured from the questionnaire concerned the vocational
and educational activities of the graduate. It showed the present trends
of nursing and the typés of jobs graduate nurses sought. From other
information provided by the responses, inferences ébout continued education
and job advancement could be made. The evaluations of the educational
preparation of the graduate provided information about the curriculum

and its value.'13

Study of an evaluation tool used at the University of

Massachusetts School of Nursing, A third published report on an evaluation

tool used at the University of Massachusetts School of Nursing demonstrated

121pid.

13tbid., pp. 56-59.
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the development of a four point rating scale. The rating scale had a
‘brief narrative'description for each numerical value, but in this study
differentiating factors.turned out to be those of consistency instead

of quality, viz., "sometimes", "usually", or ".always".11+ Because of this,
it was not really an accurate study. When values were assigned tokthe
adjectives, the students reacted negatively because they could not accept
the descriptions and their values as presented by the researcher. >
Even after other adjectives were assigned the values (4-"superior",
3-1gbove average*, 2-"average", l-"needs improvement”), '"needs improvement"
was the response chosen by most students regardless of the quality of-
their performance, which shows the hazards of using such’ambiguous, ill-

defined terms.}G

IT. Need for Research and Evaluation of Clinical Performance.
Verhonick has stated that"in the past two decades few studies

have been completed in the clinical setting where the majority of nursing

17

practitioners work", In the Overview of Nursing Research 1955-1968,

1“Derry Ann Moritz and Dorothy L. Sexton, "BEvaluation: A
Suggested Method for Appraising Quality", Journal of Nursing Education,
9: 18, Januvary, 1970.

131p14., pp. 20, 24.

161piqa., pp. 24, 31-33.

——

17Phyllis J. Verhonick, “Clinical Investigations on Nursing,"
Nursing Forum, 10:80}; January, 1971.
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Abdellah cites a series of research priorities for nursing of which the
first four refer to the need for clinical evaluation and investigation.ls
These and similar statements by other researchers show the need for the
formulation of valid devices to evaluate performance and the need for
regsearch in the clinical area.

*If nursing research is to be useful it must be relevant,
reliable and valid. Relevancy can be guaranteed if the research focuses
on the real concern of nursing - the provision of health care to the
people."lg Education supposedly prepares the graduate to provide health
care to the people as a nursing professional. Therefore, research in the
area of establishing and evaluating the curriculum of schools of nursing
focuses on the real concern of nursing and is indéﬁ a relevant area for
research. To be considered valid, research into curriculum evaluation
must be made in terms of the program objectives.zo Educators need to

know at what professional level their graduates are able to perform.21

18Faye G. Abdellah, Overview of Nugg}gg Research, 1955-1965,

Rockville, Maryland: Office of Research Training, Reprint Series 70-1,
1970), p. 14,

gtatherine B. MNicholls R.N., Ph.D., "Nursing Research - Good
For What?', Nursing Forum, 11: 381, Winter, 1972.

201pid., p. 377.

21Norma Christman, "Clinical Performance of Baccalaureate
Graduates", Nursing OQutlook, 19: 54, Januavy, 1971,
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The fact that evaluations must be made in terms of behavioral
objectives has already been stated.” The objectives of professional schools
of nursing stress behavieors such as understanding concepls and general-
izations, critical thinking, decision—making and problem solving, It
then follows that the evaluation programs of the schools of nursing
should be set up in these terms. BExaminations are a good way to evaluate
learning, but if an instructor stresses problem solving as a goal and then
requires the student to memorize facts to pass the examination, the instructor
is obviously negating the objective of fostering the problem solving
approach. Therefore "efforts by the instructor to assist students in
becoming effective probiem solvers are likely to be ineffective “unless
the students" achievements in terms of problem solving skills are
measured."z2 It becomes apparent, therefore, that problem solving is

another term for the nursing process.

I11. The Evaluation Tool Itself

Moritz and other researchersg have presented suggestions for the
development of a tool for evaluating clinical performance. To prepare
such a tool the evaluator should:

1. Analyze course objectives and state specific behaviors
which show success,

2. Analyze anecdotal records from students and teachers as
a guide in the construction of a list of behaviors,

theba de Tornyay, "Measuring Problem-Solving Skills by Means
of the Simulated Clinical Nursing Problem Test", Journal of Nursing
Bducation, 7: 3, August 1968.
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3. Establish a format based on organization and expedience,

L, Review the tool with colleagues to clarify inappropriate
or ambiguous statements and expand the number or quality
of those listed (pretest),

5. Discuss those criteria necessary for the assignment of
different, definite ratings.

The strengths found in a questionnaire based on the format

described above are that

1. The questionnaire focuses on the nursing process rather
than tasks or technical skills,

2. It describes the quality of performances,

3. The descriptive guide focuses on observable and self~-
evaluative behavior,

L., It has a positive focus and is flexible to different
settings of employment.

This type of questionnaire also focuses on areas of the nursing process
that have gone unnoticed and should be investigated. The tabulating and
weighting of ratings with this type of questionnaire are also fairly
easy.zu As Moritz stated, it is time that nursing researchers began to
use the tools of evaluation for evaluation instead of using restrictive
grade assignments that do not measure behavioral characteristics.25

Meyer offers support of the questionnaire evaluation form., She

states that performance evaluation records can be devised to measure or

23Moritz, loc. cit., pp. 32-33.

2M1pid., p. 33.

rr———

251pigd., p. 3k



denote some behavioral changes directly. Checklists are used for this and
are egpecilally useful if they can be quantified to yield a score., Rating
scales developed for use with the items to be measured can be used to
determine how well the behavior was performed. Comparisons can also be
made between groups, individuals, and the performance of individual
behaviors.26 Brown also agrees that questionnaires constructed in the
aforementioned manner are an excellent means of assessing attitudes and

27
performances.
Review of Educational Titerature

According to Taba, a curriculum contains a statement of aims
and specific objectives; indicates some selection and organization of
content; implies or manifests certain patterms of learning and teaching;
and includes a program for evaluation of the outcomes. Scientific
curriculum development is based on needs drawn from an anélysis of
society, culture, studies of learners and graduates, and the learning
process. It also utilirzes an analysis of the nature of knowledge in
order to determine the purposes of the school and the nature of its

curriculum.28

6
Burton Meyer and Loretta Heidgerkin, Introduction to Research
in Nursing (Philadelphia: J. B. Lippencott Company, 1962), p. 353.
Z?Amy Francis Brown, Curriculum Development (Philadelphia:
W. B. Saunders Company, 1960), pp. 290, 286. ~

8 .. . .
Hilda Taba, Curriculum Development: Theory and Practice
(New York: Hartcourt, Brace and Vorld Inc., 196Z2), p. 10.
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The criteria for a program of evaluation in general education are

similar to those stated for an evalGation of the nursing curriculum. The

program of evaluation needs these components:

1.

2.

6.

It must be congistent with curriculum objectives;

Tt must be as comprehensive in scope as are the school
objectives;

The results must be sufficiently diagnostic to distinguish
varying levels of performance and to discuss the strengths
and weaknesses in the educational process;

It must be valid - validity refers to the capacity of
the evidence to describe what it was designed to do and
is very important in improving curriculum;

Objectives need to be broken into components to increase
the validity of the tool;

Evaluation should be & continuous process.29

According to Taba, data interpretation should provide for basic

curriculum improvement. In interpreting group data one focuses on

average score distributions and frequencies. Taba further states that it

is necessary to compare several grade levels with each other to see if

. . . 30 -
errors in one level disappear in the next level. Better education and

a dynamically conceived curriculum will result from following a certain

order. One must first diagnose the needs of the students, then form

objectives, select and organize course content, select and organize

29

bid.

30

ibid,

, Pp. 2316-323.

, Pp. 334-333.
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learning experiences and finally, determine what to evaluate and how

to evaluate it.31

Review of Research Literature in Support of the Use of
A Questionnaire as an Evaluative Tool

Mailed questionnaires are probably the most widely used and most
highly criticized data gathering service. There are two types of question-
naires. The "closed"” form calls for short, check responses that provide
"yes" or "no" answers, short responses, or checking items from a list of
suggested responses. Unanticipated responses are provided for with an
"other" column. This questionnaire is easy to f£ill out, takes: little
time, keeps the respondent on the subject, is relatively objective and is
usually easy to tabulate and analyze. The "open" form calls for a free
regponse from the respondent and provides for a greater depth of response.
It takes longer to answer; therefore, returns are sometimés poor. It is
also harder to interpret, tabulate and summarize the responses. Many
questionnaires include items of bethitypes. Each forﬁ«has its own merits
and the researcher must decide which best suits his purposes.32

When developing a questionnaire it is necessary to remember the
importance of wording to avoid ambiguity. The researcher should not use
descriptive adjectives and adverbs with no agreed upon meaning, such as

"frequently" and "occasionally". No double barrelled questions should be

311bid., p. 13,

32John W. Best, Research in Education (New Jersey: Prentice Hall
Inc., 1970), pp. 161-163.
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used. When asking for comparisons, a point of reference is needed,
exemplified by "superior", "average", or "below average". Questions must
be phrased so that they will provide a complete response and be appropriate
for all responses. TheAresearcher must provide for the systematic
quantification of responses by the use of ranking. The items can then be

tabulated by inverse weightings.33

Review of the Literature for Useful Statistical Measures
The use of statistical measures to determine the level of
performance of the graduate is not within the scope of this study.
Therefore, the statistical procedures that would be used for this will
only be stated and briefly defined. The reader is referred, for a more
detailed description of these devices, to Young and Veldman's book,

Introductory Statistics for the Behavioral Sciences.

"The mean is a measure -of central tendency that most closely

ah 't is defined as

approximates what is commonly meant by 'averagé'.v
"the sum of all the scores in the distribution divided by the total number
of scores".35 This statistical measure is used to determine the average

performance of each student in each area of the nursing process.

Either of two measures can be used to determine the degree of

331bid., pp. 164-166.

[
34Robert K. Young and David J, Veldman, Introductory Statistics

for the Behavioral Sciences (New York: Holt, Rinehart & Winston, 1965), p. 53.

351bid., p. 53.
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difference between the evaluation of performance the employer gives and
the self-evaluation provided by the graduate. These measures are: chi

square and the analysis of variance. Chi square is the simpler of the

two to compute and is a comparison of variances.>® The analysis of

variance is a comparison of means and is a more exact measure of the

37

degree of difference, Either measure can be used to compare classes

or individual students,

361bia., pp. 215-221.

371bid., pp. 261-271.
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METHODS OF RESEARCH

As previously mentioned, the pretest is one means of evaluating
the contents of a questionnaire. For this reason, a questionnaire similar
to that used by Tllinois Wesleyan University's School of Nursing was
prepared and administergd to fifty registered nurses employed by various
health care agencies in Danville, Illinois. (See Appendix C.) The random
sample represented 20% of the total registered nurse population in
Danville and was chosen at random by selecting the names of individuals
from a list acquired from the various health care agencies.

The introductory explanation to the questionnaire requested that
each participant respond to the questions and briefly comment on the clarity
of each question. The pretest group was also asked to comment on the
usefulness of each quegtion.for evaluating performance and/or providing
information that could be used to medify the curriculum of a school of
nurging. Verb%} explanations of the study and the purpose of the
questionnaire wéfe given to the participants when they received the
questionnairés. All of the questionnaires were returned, but only 82%
of these were useful.

TLiterature in nursing and education was reviewed to determine
the criteria for developing and evaluating tools that would measure
performance and provide information relevant to curriculum improvement.
Statistical formulas were reviewed to determine which ones would be useful
in computing scores that measured both performance and significant

differences in measures of performance. It was necessary to review
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literature on rankings and statistics to determine if the rating scale of
the Wesleyan questionnaire codld be utilized for statistical measures.
Finally, an interview was held with Miss Eleanor Allen of the School of
Nursing to determine the guidelines by which the Wesleyan questionnaire

was developed.



IMPRESSIONS
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IMPRESSIONS

- Analysis of the pretest'results

The use of pretest results is possible only when those involved in
the pretest are willing to co-operate by critically evaluating the content
of the questionnaire. Although all fifty pretest questionnaires were
returned, only 60% of them were useful for evaluating the questionnaire.
The following peréentages and statements are based on the samples from
the usable questionnaires.

Seventy-one percent of the pretest group felt that the total
content of the questionnaire was useful for evaluating performance and
providing some information about the adequacy of the curriculum of the
nursing school. They felt that frowm the information obtained from responses
to the section entitled "Education", inferences about the impetus provided
by the school of nursing to encourage the student to seek further education
could be made. The information about the graduate's past and present
employment reflected her opinion of the jobs she felt prepared to hold.
Comments about future changes in employment could show if the graduate
was now ready to assume more responsibility by accepting a more demanding
poesition.

One of the objectives of a school of nursing is to encourage its
graduates to take an active interest in professional organizations and to
encourage the graduate to become active in civic affairs. It was felt
by this sub-group of the pretest population that the success of the school
in meéting this objective could be determined by the responses to sections

IL1 and IV.
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The total pretest group felt the sections concerning the curriculum
of the school of nursing and the evaluation of nursing performance were
useful for obvious reasong. However, 5% of the group felt that the
explanatory introduction to the section evaluating the performance of
nursing behaviors was vague. The phrase "the degree to which your educa-
tional program prepared you to function" could be taken literally or it
could be interpreted as, '"As an individual how did T perform as & result
of my educational program?”. They did feel that the rating system was a
good idea and would be useful in comparingvperformances. The total pretest
group also felt that the use of the nursing process to assess performance
was an excellent idea.

Twenty percent of the pretest group felt the questions concerning
continued education and prefessional and civic activities were not nec-
essary or useful in evaluating the curriculum of a school. They felt
questions concerning the amount of extra clinical experience the student
had while in school would be more useful. Thesé questions would refer %o
the type and amount of clinical experience the student acquired during
vacations while in school. It was felt that(responses to these questions
would reflect on the adequacy of the clinical experience in the student's

school of nursing program.
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Validity of the Wesleyan Questionnaire: Supported with information from
the survey of literature

The method of and criteria for establishing valid tools for
evaluation have previously been stated in this paper. The reader is re-
ferred to pages 16-17 for a review of these items. Tlow well does the
Wesleyvan questionnaire meet these requirements?

The Wesleyan questionnaire was prepared using the objectives of
the School of Nursing, which includes the components of the nursing
process, as the guidelines. The questionnaire was reviewed by a committee
of nursing faculty and nursing students in order to assess the clarity
and pertinence of each question. Revisions were made when necessary.38

It is necessary to list the objectives of Illinoils Wesleyan
University's School of Nursing to show that the questionnaire has been
gset up in terms of these objectives and that the responses to the ques-
tions will offer information valuable for curriculum improvement. Briefly,
the objectives of the School of Nursing are as follows:

1. 'To develop professgional competence to give nursing
care to people in the hospital, home, and community;
care based upon relevant knowledge, compassion, respect
and a striving toward the Goal of supreme well-being
for all people. The behaviors exemplifying this are
understanding the biological, physiological, sociological,
and psychological sciences to give care; developing the
skills to apply the sciences; developing the ability to
listen, hear and react appropriately to what is said by
the patient, his family and co-workers; developing the

ability to observe with discermment and report:observa-
tiong in writing and speech:; utilizing family members

381nterview with Miss Eleanor Allen, Faculty Member of the School
of Nursing at Illinois Wesleyan University, April 26, 1974,
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and working with them as part of the health team;
functioning as a health team member and/or leader;
recognizing, accept’ing and seeking help in areas outside
one's skill or the role of the nurse;

2. To develop social understanding: the understanding of
the essential characteristics of situations in which
persons interact, This understanding is implied in
social undergtanding; it is the acquisition of skills
and attitudes necessary to act productively in inter-
personal situations and is exemplified in part by the
following behaviors: promoting and maintaining inter-
personal relationships, promoting communication, promoting
an individual's self-respect, and promoting mutual
respect and understanding, reacting with compassion,
developing skills in self-expression and evaluation,
and understanding objectives in terms of society and the
role one assumes as a professional and civie participant
in society;

3. To develop a professional personality as represented by
attitudes, ideals and traits which exemplify a philoso-
phy of life; reflecting values desirable for all liber-
ally educated persons and essential for persons dedica-
ted to a 1ife of service:; These values.foster an appre-
ciation of the worth of an individual and give direction
to one's life;

&4, To develop enthusiasm for study, characterized by a
zealous disposition to inquire and seek new information
which leads to intellectual growth;

5. To develop an understanding and appreciation of research
and to participate in research in relation to one's own
potential. 39

The following paragraphszwill show how the content of the Wesleyan

questionnaire was set up to measure the attainment of these objectives.

390bjectives of the School of Nursing, (Bloomington, T1l.:

Illinois Wesleyan University, 1970), pp. 1-3.




29

The explanatory introduction to the questionnaire assures the
respondent of anonymity and provided directions for completing the
questionnaire. The letter accompanying the questionnaire explains the
purpose of the questionnaire, the fact that the employer will be involved,
and asks for the graduate's cooperation.

The information regarding name and address of the graduate are
needed to know who has responded and to facilitate communication with
the employer. Responses to Section II, entitled "Education", will provide
information useful "in assessing the degree to which the fourth objective
of the School of Nursing was met., It not only determines if the graduate
has developed an interest in pursuing her education, but to what degree
and how she is going about it.

The section regarding employment is useful for two reasons. It
provides the researcher with the name and address of the employer to ask
his cooperation in the evaluation. Furthermore, it provides information
about the type of job the graduate feels prepared to handle now and at
the time of her graduation. This shows how well she felt prepared by
her education to hold certain jobs. The specific questions regarding the
orientation period are a means of assessing the graduate's preparation,
in that it is often believed that the amount of time one has to spend in

an orientation period reflects her level of preparedness of the job, i.e.,
the longer one spends in orientation, the less prepared she was for the
job at the start,

The section concerning the graduate's professional activities was
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developed to measure the second and £ifth objectives of the School of
Nursing. A behavior that exemplifies the development of social understanding
is the role one assumes as a professional as a participant in society.
This involves the person's affiliation and activity with professional
organizations and any teaching that may have been done as part of hér
professionalyrole. The question regarding research is bbvidusly one
that measures the influence of one's education to stimulate the professional
to become involved in research. The degree of success in achieving the
second objective of the School of Nurging is also measured by the section
on civic or community activities, as civic participation is implicit in
an understanding of the objectives of society.

A critique of the nursing program is direct evaluation of the
curriculum in regard to course and clinical experience. After having:
been confronted with jobperspectives and functioning as a nurse practitioner,
the graduate can better evaluate the curriculum in regard to usefulness
of certain courses and the clinical experience as it prepared her to
function as a professional. The final question in this section offers
information useful for curriculum improvement by discovering what needs
to be taught to the nursing student that has not been taught already.

The final section on evaluating nursing performance reflects
the behaviors which exemplify the fulfillment of the objectives of the
School of Nursing and measures the degree to which they were developed in
the individual by the curriculum of the School. These behaviors have been

taken from the objectives they exemplify on pages 27-28., The nursing



process is an integral part of the eurriculum of all schools of nursing
and can best be evaluated by the behaviors it fosters. The ability of

the professional nurse to function according to the nursing process should
be the final means of evaluating the quality of the program of the school
of nursing she attended. 7Tt must be acknowledged that individuals
perform at various levels regardless of their educational program, but
with information provided elsewhere in the questionnaire, and the evalua-
tion of the graduate's performance, inferences can be made about the

content of the curriculum,

Conclusions

As stated earlier, evaluations must be made in terms of program
objectives.aO The program objectives of the Wesleyan School of Nursing
stress such behaviors as problem solving (the nursing process), decigion
making, developing leadership qualities and developing an interest in
educatien and research. It is now apparent that the Wesleyan questionnaire
hag been establisghed according to the criteria set forth by Moritz and
other researchers. Therefore, the questionnaire can be used to measure
the attainment of course objectives, and as a result of the responses to
various gquestions, inferences about the curriculum can be stated.

The pretest results showed that the majority of professionals

who participated in evaluating the questionnaire felt the content pertinent

4ONicholls, op. cit., p. 377,



2

A

and unambiguous. Only a small percentage of the pretest population offered
criticisms of the questionnairé. éged on these results and the support
provided by literature in the areas of nursing, education and research,

the writer concludes that the Questipnnaire devised by the faculty of

the School of Nursing is‘a valid means of assessing performance and

gaining information about currieculum content.

However, it must be noted that measures of performance are some~
Qhat subjective and will vary from individual to individual regardless
of her educational preparation. Because of this, the evaluation process
must be carried out for each course and for the performance of the
individual student. As stated in the introduction, this continubus
process of evaluation is carried out at fllinois Wesleyaﬁ. By combining
the information secured from graduates with that obtained from the students
who have just completed specific nursing courses, curriculum can bs im-
proved at each level. The individual student will be given guidance
based on her performance to help her achieve her greatest potential.

Use of this questionnaire, or oneysimilar to it, if incorporated
by other schools of nursing, could provide the public with better preparéd
nursing professionals and could provide the educational system with a
more uniform program for schools of nursing to produce graduates who
function at their greatest potential. The questionnaire also focuses on
areas that, if stressed by schools of nursing, will strengthen the profes-
gion of nursing and gain such professionals the recognition they havé been
striving for. These areas include research and the need for cbntinued

education at the masters and doctoral levels,
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Appendix A vi-xiv

Questionnaire
I1linoig Wesleyan University
School of Nursing



9llinoia Wealeyan Univeraity
School of Nuraing

Harch 11, 1974

Dear

Aanually, the faculty of Jne School of Nuraing evaluates the curricu-
Lum, waing appraisals of the profesdaional perfommance of the graduates ad
one source of data fos the study, The Persommel Developnent and Research
Commitiee of the School oxrganization coopesates with the Sacully in the
collection and analysis of the data,

Evaduative quealiommaires arve sent to all graduates of The School of
Nuraing approximately one year ailter graduction. Upon weturn of the com=
pleted guestionnaire, a simidar, but shorter, questionnaire ia sent to
The employers of the graduates, The responses of both guestiomnaited are
tabulated, analyzed and sumnerized into a complete sepost for each class,
TJhia aumnary also becomes a part of the compidation of data {uom the gradu~
ates of classes of 1963 Through 1970 of The School of Nuraing,

9t ia hoped that as a graduate of The School of Nuraing, you will
aaadat the {faculty with the cutsiculun evaluation study, 9¢ you will com=
plete and velwen this guestionnaize by FApaid 5, 1974, it will be appreci~
ated, and will {acilitate the woxk o the Faculiy and Commitiee,

Cordially,

§laanon 1, Allen
Chaduan,

Peswsonned Development and
Reaouwrces Comniiice

A zmb



Ylhinois Weasle yan University

School o¢ Nurading

A congidential questionaire for the graduate of 9idinoia Wealeyan University,
School o¢ MNuradng,

Ddizections: Please use a check mark to indicate your responses whemever posaible,
A few words wild auffice for those guestions which camol be answesed
by a check mark. Use the weverde sdides of the queationnaire if you
need additional apace or wish to make apecific comzenis.,

le  Nome ———
Last Final Flediden nane, < married
Addreas. —_—
I, &ducation

A. Do you dntend to supplement, or have you aupplemented, your basic nuraing
education with additional academic woxk: Yea. Mo

B. 9¢ you answer to A is yea:
o What kind of acadenic work do you intend to take, o4 have you taken?

College cowraes, Towared Haster'a Degree Fiedd

Selected Courses

Continuwing & ducation Couraea [or Units)

2. Please List courdses you have coumpleied, or are taking now.

Jitle of Course  Credit ox Name of Agency Dates
C.E. Units




Hi.

Eaployment Following Graduation

ﬁs

K.

Present {mployment

le

MName and Address of employing agency

Name of Director of Nursing
(Incdude apecific title)

Date beginning employment
Poadition title Clindical crea

What was yout teason for accepling this poaition?

Are you satisfied? Yea o

/jftozé ad.e 2’([92/@4,%

Did you participate in an ordentalion progran in this agency? UYea MNo

9¢ youwre anawer ia No, please explain

Please coment on the ordientation program (when given, type, length, elc

Do you anticipate amy change in yowr current employment position within
the next year? bes Mo

9¢ your amawesr is yes, plecde explain the change, and reasons o4

changing,

Other positions you have hedd aince graduation. {Include non-nuraing
emnp Lo ymenl ) . .
__ Posdtion title Clinical area  Employing acency Inclusive dates




0, Othex lj/zofgewwnafl Aetdvitied

A, i;fﬂeme Liat am; U peof ewwgﬁﬁ)wgﬁxzm}mm of ohich . you are a membes.,
.0, /19 ,, sobia g .. e o

B.  dentify offices and/os commiliee responsibilities you have, o4 have had, in
any of Lhe above named organizations.

C. /Q‘aue you given any »tadm on aubfects mexz/tamma to hea(&th[ and/f ox nww/wr?
fea Mo

Jopicas ‘ Groups

D, Have you wrditien any a/zatwiea, pamphlets ox brochures for publication?
{04 co-authored) lea b
Jitle{s) Publication(s)

(o Indicate any ways in which you have been imvodved in research.

U, Civie oz C’omwmnotq Aetivitied

A, Please list any civie oz ao;zmmotq agencded o4 o4ganizaitions of whxz,ch you
are a meumber, and through which you have been an active participant in
activiidea that have contribuled to the welfare o the community. (e.g.
Bell-Ringes, Mental Health Association, Fund Kaiser for Meart or Cances
Societies, elec.)

PO SN PEPERSY




Ui, Evaluation of the Paogran in Nursing at Idinois Wealeyan Univesraity
A, Please Lliat cowrses you completed at JW.U,, both academic and professional,

which hgue been of apecial value to you. Give ieasond.,

Coursea o Reasona e
. lWhich counse(a) was (wese) of minimal value to you? Why ?
Couraca Keasona.

C.  Comment on the clinical labosatory experdiences you had in your, nuwaing
progran at 9 WU, (Adeguacy, gquality, amount of time, content, etc.)

D, Are there any aspects of nursing which youw wexre not taught that you believe
shoudd be included in the nuwrsing program?




&

Evaluation of Nursing Peadormance

Dinectiona: JLiated below are sleps in the nursing process with descripitive

stalements of nuwising aclions ot behavioid,

Plecse check,

according to the scale given, the degree Zo which your nwwaing

progran at 9 WU, prepared you Lo funcition.

Scale: | - Well prepared; could do thia without difiiculty
2 ~ Adeguately prepared; kuew principles, but needed some assistance

3 = Mot prepared; needed teaching
4 = Not applicable in present position

/

L2 13 A
I, Assesament § , |
| ! !
I« Colleata data in a systematic mamesr. i i
. !
2. finalyzes and validates data using appropriate iesources. .
3. Indentifiea ;Ja&lem/tf/cobfﬁem and needs with patient, ,
ganddy and personnel, |
4, Stales nursing diagnosda.
5. Otates priosilies for nuraing cate. |
6. Observes, seports and tecords pertinent infowmation,
adgna, aympioms and changes in patient's condition. :
7. Describes behaviows which may indicate nurses andf/ox
patienta atititudes and feelinga. -
8. laea appropriate interpemsonal techniques in establish- | :
ing therapeutic selationships with patients.
1. Plawning
lo Gownulates immediate and long-tewn goals dor care. %
2. Devedops comprehensive plan of care with deciaiona ‘
based on scientific principles, ]
i
3. Frescribes nuising actions with conmsdideralion of ;
|
@ pathophysiology L l o
bs paychosocial needs 1 _f
4, Plans healith teaching, including appropriate health
tean or fandily membes.,
: 1
§. Communicates plans effectively Lo nursing Leam membera,

the patient and {anily:

a Orally _

be 9n writing (Kardex, MNursing Care Plans)

f



[, Jmplementing

I

2e

3.

d,

Pesforns aelected technical nuraing measures

Controla the envivomment to provide foz pai&em’:’a
comfort and sadely,

Usea appropriate inteapersonal technigues in working
with colleagues and peraonnel,

Directs the work o¢ team members and others for whom
you assume xeaponathility, uding teaching and
leawning opportunities whenever posaible.

10, Cvaluating

[9

2o
3o

States caiteria and evaluates effectivencss of nursing

actions and caze.

Kevides nursing diagnosis when indicated.

Suggeats allernative approaches.,

Fiodifies goala and plans for nursing care according
Lo patient's progress o4 sedponde,

{valuates the work of team members and othews fox
whom you adaume responsibidity.,

9. Additional Commentaz

o om
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CLINICAL COURSE RANKINGS
COMPARED TO STATE BOARD MEAN SCORES*

How Graduates' Ranked Their Six Rank Order of the Mean Scores
Major Clinical Nursing Courses of Graduates on the State Board
According to Their Comparative Pool Examinations

Jalue-~~L,isted with: the Most
Valuable First

Medical Nursing Medical Nursing
Surgical Nursing ‘ Surgical Nursing
Pediatric Nursing Psychiatric Nursing
Public Health-Nursing Pediatric Nursing
Psychiatric Nursing Obstetrical Nursing

Obstetrical Nursing

*Taken from Jean Hayter's, "Follow-up Study of the Graduates of
the Baccalaureate Program in Nursing," Nursing Research, 12: 45, Winter, 1963.




Appendix C xvii-nxi

Questionnaire @Given to RPretest Population



Londiagnilal quastiommaire to the graduate of a school of nurging.

Divections: Please use a checkmark to indicate your responses whehever possipie.

A few words will suffice for those questions which cannot be answered
by a checkmark. Please use the reverse side to comment en what you
feel to be the validity or usefulpess of each question.

Hame

\Last) (First) {Maiden name 1f marvied)
Address
I. Education

a. uWhat type of nursing program did you graduate from?

Associate Degree
Hospital Based
Baccalaureats Program

b. Do you intend to suppiement, or have you supplemented. your basic nursing
education with additiona! academic work?
Yes No

¢. If your answer to B is yes:
1. What kind of additional academic work do you plan to take, or have you
unidertaien?

Cellege caurses o Field_
Toward Bachelor's Degree -

Toward Aaster's Degree

C.EU. Selectzd courses

2. Please list courses you have complsted, or are taking now.

Title of Course Credit or C.E.U. Name of AGenuy  Date of fourses
it, Ewploywent Following Graduation

a. Present employment
1. Name and address of employing agent:

2. HNawe of Divector of Nursing of emplioying agency (inciude spucitic title)

s

3. Date beginning employment

4, Position Titie:
Clinical area:

AR A AT BT 18 4 e ey 4 - e i

5. What was your reason Tor accepting this position?

6. Are you satisfied? Yes _~ ~  No _ )
Please axplain:




drd you paviicipate in an orientation program oftered by thic asgency?
res v He IT not, please explain:

P

#lease compent on the orientation program (when given, type, Yength
af time, etc.):

&. o you anticipate making any change in your currvent empioyment position
within the next year? Yeg No If your answer 1s yes
please explain the change, and your reasons for changing:

9. Other positions you have heid since graduation:

{YY, GCthe

8.

5.

n

Position title Clinical area  Employing agency Dates

& e
°

r professional activities

Planse Tist any professional organizations of which you are & member
{AMB, NLN, MEA, Etc.)

Tdantify offices and/ov committee vresponsibilities you have had in any
of tho above organizations,

ave you given any talks on subjects pertaining to health and/or nursing?
Yes No

————

Toplels) Group(s)

Have you written any articles, pamphlets or brocnures for publication?
Yes ) No
Title(s) Pubiication(s)

Indicate any ways in which you have bzen inveived in research:

.

v, Givic acuivities

a, P

teave VTist any civic or community agencies or ovrganizations of wiiich

you are a menber, and through which you have been an active participant

1

p sctivities which have contributed to the welfare of the community.

fe.q. .



Lvarualion of the Curriculum in Nursing at your school.
f. Flease 1ist courses you completed, both academic and professional, which
have been uf special value to you. Give reasons.

Course Reasons

B. Which courses were of minimal value to you? Why?
Course Reason

C. Comment on the clinical laboratory experiences you had in your nursing
program (adequacy, quality, content, amount of time, etc.)

D. Are there any aspects of nursing you were not taught that you believe
should be included in the nursing program?

VI. Evaluation of Nursing Performance.
Directions: Listed below are steps in the nursing process with descriptive
statements of nursing behavior. Please check, according to
the scale given, the degree to which your educational program
preparad you to function.

Scale: 1 - Well prepared, could do this without difficulty.
2 ~ Adequately prepared, but neaded some assistance
3 - Net prepared, needed teaching
4 - Not applicable in present position
I. Assessment 1234
1. Collects data in a systematic manner, using appropriate .
resources.
2. Analyzes and validates data o
3. States nursing diagnosis -
4. Identifies patient problems and needs with patient,
family. and personnel =
5. Describes behaviors which may indicate nurses' and/ow
patienis' attitudes and feelings. R
6. States priorities for nursing care. o
/. Observes, reports, and records pertinent information-

signs and symptons and changes 1n the patient's
condftion.

8. Uses appropriate interpersonai techniques in establigh-
Tng therapeutic relationships with patients.

e e



i,

III.

Iv.

olanning

.

N =

Formulates immediate and long term goals
Prescribes nursing actions with consideration
of patient's:

a. pathophysiology

b. psychosocial needs

3. Plans health teaching, including appropriate
health team or family member

4. Develops comprenensive plan of care with decisions
based on scientific principles.

5. Communicates plans effectively to nursing personnel
and to the patient in writing and verbally

implementing

1. Uses appropriate interpersonal techniques in working
with colleagues and personnel

2. Directs and evaluates the work of team members,
or otaers for whom you assume the responsibility,
using learning and teaching opportunities when-
ever possible.

3. Performs selected technical nursing measures
effectively.

4. Controls the environment to provide for the
patieat's comfort and safety.

Evaluation

1. States criteria and determines effectiveness of
nursing action.

2. Suggest alternative approaches

3. Modifies goals and plans for action according to
patient's progress or response.

4. Restates nursing diagnoses when {indicated.
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